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OCHOBWTE HA PAHOTO JASYHO ONMMNCMEHYBAHKE HA AELLATA BO
MNPEAYYUITNLLHA BO3PACT

KpaTka cogp>KunHa

MpouecoT Hajasn4yHOTO OrLICMEHyBare Ha feluaTa MMa 6a3vyHo 3Hauere BO
OJIHOC Ha CEeKYMHOTO yuewe U Hanpefyeawe. OBa € eeH KOMMNEKCEH W JONrOTpaeH
NpOLEC KOj 60 HALLK YCNOBM BO HEFOBMOT HajeneMeHTapeH 06/MK ce OfBMBa BO PaMKU-
Te Ha NpBMOT 06pa3oeeH UMKIyc. HacnpoTu TpaguumoHanHuTe cakara, AeHec ce
n3rpagyBaaT COepeMeHM KOHLeNTU 3a paHOTO ja3n4yHO OMMWCMEHYBake KOe Ce noeeke
ce TpeTupa Kako XONUCTUYKM NPOLEC HA OAAENHU eI TUHN KOMja COYMHyBaaT OCHO-
BaTa HajasnkoT. OCHOBHaTa cTpaTersja Ha 0eoj KOHLUENT € ,,y4ere Ha ce ““,,npeky
ce( (cemucnn Ha ogaenHMTejasnyHN BELUTWUHM) NPEKY KOPUCT ehepasnnyHi akTUBHO-
CTMW NPOTKAEHN CO eNeMEHTH Ha urpa n HepopmanHocT. EfjeH 0f OCHOBHWTE NMPUHLH-
MY Ha 0BOj KOHLENT e pa3BojHOCTa (Ha KOTHUTWBHWTE, EMOLMNOHANHUTE U CoLMjanHu-
Te KOMMOHEeHTM), nmocTanHocTa U WHAMBMAYyanu3auujaTa BO ,,BN€30TK, HU3 CAaMUOT
MpoLec, NpeKy cnefexe Ha HanNpejoKoT U MAKPOMETOACKOTO MOAenpake npucnoco-
6eHN KOH OfAeNnHMTE NoTpebu v Ha ,,M3Ne30T “ Kora CeKoj ro AOCTUrHyBa COMNCTBEHN-
0T MaKcMmyM BO paseojoT. Oea ce CEPMO3HM U KOMMNAEKCHW Gaparba W MpuopuTeTH
KOV Ce YCBOEHM Ha TEOPeTCKO HWBO W KOM NMOEPEMEHO Ce UMMAEMEHTUMpPaaT BO CEKOj-
[HeBHaTa NpakTuka. Toa ro omeopa npallaweTo 3a HauMHWTe Ha 06pa3oBHa KOM-
MeH3auuja BO HACOKa Ha T0a COBPEMEHUTE CTpaTernu aa cTaHaT CeKojAHeBHa Hac-
TaBHa pyTuHa.

Bo paHoyumnuiiHaTa BO3pacT felaTa Tpeba fa MMaaT MHOry cuTyauuu BO
Kow cnywaaT, nuwysaaT, uMTaaT v 360pyBaaT. PaHOTOjasMyHO ONUCMeHyBakbe MMa
rno6anHo 3Hayere U TOj e MHTerpaneH Aen Ha CeBKYNHWOT pa3BOeH NPOLeC, HO W Hero-
ea ocHoea, buaejkn 6e3 pa3BUEHN ja3NyHU CMOCOOGHOCTU, NPOLECOT Hay4yere e peyncu
HeBO3MO>KeH. Of Apyra cTpaHa, 0BOj NpoLec Ha 3406MBate CO jasnyHN KOMNETEeHT-
HOCTW € MpoLecC Ha NOCTOjaHO HanmpejyBawe, a He camo MpoLec Ha ocTBapyBare Ha
OfpesieHu NPUMapHK Lienn, NPOrpamMckv nNpeaenaeHu.

KnyyHwn 36opoen. PAHO JASNYHO ONMMNCMEHYBARE, JASUYHIW BELLI-
TUHW, YATAHE, NMULLYBAHE

Boseg

BeKe NoA0/ro Bpeme aBTOpPUTE KOW Ce 3aMHTEPECMPaHM 3a NPOyYyBarbe Ha pa-
HOTO OMWCMEHYBatbe, YMTAHETO W MULLIYBAHETO HAjUeCTO ro NPoydyBaaT Of acnekT Ha
BPEMETO Kora fleTeTO MoKaXyBa NoAroTBEHOCT 3a HAacTasa Of OBaa 06/1acT W pefocne-
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[OT Ha M3y4yyBakeTO Ha YMTaETO M NULWYyBareTo. [pu NCTPaXKyBakEeTO 3a YUTaHETO
TEXMULUTETO € CTaBeHO Ha MpOy4yBawe U YTBPAYBate Ha KOMMOHEHTUTE Ha A06pOTO
YynTatbe, BU3yenHaTa AWCKPUMMHALMjA, NMOMHEHETO Ha MULLYBAaHUTE 3HAauW W rpynu
3Hauu (Bukovic & Rot, 1981). Mpu npoy4vyBaweTo Ha NULLIYBaHETO HajuecTo ce Harna-
cyBaaT npobnemuTe BO OAHOC Ha: MOTOpMYKaTa OCHOBa Ha MWLLYBakETO, [BMKEHaTa
KOMLLUTO ce npasaT Npu NuLIyBakeTo, YTBPAYBaHETO Ha MPeayc/ioBUTE 3a NULLYBaHE 1
LerHMpaeTo, OCMUCNYBAETO U eKCMEPUMEHTANHOTO NPOBEpYBakbe Ha pasMyHUTe
BEXKOM 3a rpagnyko NpeTcTaByBare Ha OAAEHU BUAOBU IMHWUN U (HOPMU.

Bo KOHTEKCT Ha MOAENOT KOj € HaCO4YeH KOH pPa3BuBarbe Ha BELUTUHWTE, MOAY-
YyBaHEeTO Ha YMTare ce pas3bmpa, Npes Ce, Kako pa3BuBatbe Ha BU3yasHU CMOCOBHOCTH,
KaKO OCHOBa 3a YCMELIHO AEKOAMpare Ha CMMBONTE U HUBHUTE FTOBOPHU EKBMBAJIEH-
TW, a NOfly4yBaETO Ha NULLYBaHE Ce CBeflyBa Ha NpPeno3HaBare Ha OYKBUTE, MOMHEHE
1 YCMELWHO rpaduyKo penpogyumpame Ha 6yksuTe.

Bo 0Boj TpagmumnoHaneH Mogen, NoAy4vyBakeTo Ha YMTakeTo M NULLYBaHEeTo,
cekoraw ce noBp3yBa CO HacTaBaTa. HajBepojaTHO nopagw Toa, HajronemMuoT Aen Of
eHeprujata Ha UCTpaxKyBaumTe Ce McLpnyBa BO GapareTo OAroBOP Ha Mpallaketo 3a
NMOArOTBEHOCTA Ha AeLaTa 3a UATawe U NuLyBatbe. VIcTpaxXyBauuTe HajuecTo ro qoky-
cupane CBOETO BHUMaHWe BP3 OfpefyBateT0 Ha MOKHWTE KpUTEPMYMU BP3 OCHOBA Ha
KOW MOXe [ia Ce ofjpen 1 fja ce 3Mepu MoAroTBEHOCTA Ha AieLaTa 3a OBMe [BE jasU4HK
BELUTUHMN.

HacnpoTu oBa, COBpeMeHWTe aBTOPM r0 CMeTaaT 0BOj Npo6/ieM 3a Lie/IoCHO He-
BaXEH W MOLUHE KPUTWUYKWM Ce OAHEecyBaaT KOH 0BOj KOHUenT. Taka, cropep lMpajHc
(Princes, 2007), caM1OT NOUM Ha NOArOTBEHOCT e U3BefeH Of CTaBOT 3a U3efHauyyBare
Ha (DM3NYKMTE U MEHTaNHWTE CMOCOOHOCTM Ha feuata. TBPAEHETO AeKa HeKoe aeTe ce
YLITe He € NOAF0TBEHO Aa YMTa He 06jacHyBa 30LLTO TOA He MOXE [a F0 YCBOU KOHLeN-
TOT 3a UMTane. lNMpBaTa (hasa BO 06jacHyBare Ha BAKBOTO TBPAEHE € AeKa HeMOAroTee-
HOCTa A0BefyBa A0 Heycnex BO YMTaweTo, OLHOCHO Kako ckpueH aktop (Princes,
2007) HefocTacyBa yTBpAyBarbe Ha BUCTMHCKWTE MapameTpu Ha HEemoAroTBeHOCTa 3a
COB/aJyBate Ha BeLITMHATA 3a UMTare, HaCMpoTW CUTyaluja BO Koja Apyro gete noc-
TUrHyBa 3abenexuTeneH Hanpegok Bo oBaa o6nacT (Princes 2007).

Kako ofrosop Ha npallaweTo ,Kora feTeTo Tpeba fa 3anovHe CO jasuyHO
OMMCMeHYBare?“, HajuecTo f06MBaHM OLFOBOPU Ce Of TWMOT: ,KOra Ke mokaxe nof-
rOTBEHOCT UK ,,KOra Ke NoKaxe MHTepec”.

Cnopef CO3HaHWjaTa co MOHOB faTyM, KOM ro Mpoy4yyBaaT Npo6nemMoT 3a Ha-
UMHWTE Ha KoM yuyaT fAelata of MpefyunuLiHa BO3PacT, Kako U WHTEH3MBMpae Ha
npoyuyyBaraTa Ha Npo6/emMaTnKaTta 3a paHOTO ja3uYHO ONUCMeHYBare, Co3AajeHa e ef-
Ha Lie/IOCHO MOMHAKBA HayyHa CMKa, MpY LUTO TONIeM [ieN Of TPaguLMOHaIHUTE YBEpY-
Batba, BK/YYyBajKu ro v Toa 3a ePeKTUBHOTO MOYHYBaHE 3a PasBMBatbe Ha jasnuHUTE
BELUTWHM, Ce MOKaXase Kako HeTOUHW. [leHec, caMmo Man Gpoj aBTopU ce MOArOTBEHM fa
noneMusnpaar OKoMy NpallakeTo 3a notTpebaTa Of PaHOTO OMMCMEHYBakbe Ha felata.
OBa [J0TO/KY MOBEKe LUTO AEHEC CO CUFYPHOCT Ce 3Hae feKa paHaTa jasnuHa nmcme-
HOCT, MOKpaj Toa LUTO CO37aBa LiBPCTa OCHOBA 33 CO3HABabe Ha CBETOT, OBO3MOXYBA U
efieH MOBUCOK CTeMeH Ha pa3Boj M ro 0fleCHYBa NMOHATaMOLLHOTO Yyuetbe. Toa jaBa MOX-
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HOCT 3a aKymMynaumja Ha 3Haerarta 1 [enoHuparwe Ha UHopMaLMnTe. YUereTo Ha yun-
TaweTO U MULLYBaHETO B/Mjae BP3 PasBMBaETO Ha MPOLLECOT Ha MUC/EHE, BP3 pa3Bu-
BarbeTO Ha onwiTata CeMroTMYKa CMOCOBHOCT, BiMjae BP3 HAYMHOT Ha pa3MucyBatbe,
Knacuduumpare 1 Bp3 MOMHEHETO U PE30HUPAHETO.

BpyHep AaBa MHTepeceH NPWIOr BO OAHOC Ha paHOTO OMWCMEHYBakbe, Crope-
[YBajKN I MCUXOMOLIKNTE BAMjaHUja Ha PaHOTO OMMCMEHYBake 1 (HOPMasIHOTO 06pa-
30BaHue. Cnopej Hero, BO PeYNCU CUTe KYNTYpU BO CBETOT YMTarETO W NULLYBaHETO
ceKorall ce NOBP3aHU CO YYMIULITETO, Taka LUTO He e MOXHO MUCMEHOCTa Aa ce ofje-
nn of, opmanHoTo obpasosaHue. Of feHellHa NepenekTnea, TBPLEHETO Ha bpyHep e
AnckyTabunHo. Ho, cenak, oBaa MHTepnpeTaymja Ha bpyHep yKaxyBa Ha HEOMX0AHOCTa
0f, HWjaHCUpaHO 1 NpPoAnaboyYeHo rnefame Ha 0Baa Npobiemaruka.

Mo6bueajkn ro ybeayBareTo Ha TPaAULMOHANHNOT 06pa30BEH KOHLENT, BO Of-
HOC Ha pefocnefoT Ha YYeHEeTO Ha YMTakeTo W MULLYBakeTO, COBPEMEHUTE aBTOpU
yKaXyBaaT [ieKa UMTaweTo W MULIYBakeTo MNpeTcTaByBaaT fBe CTPaHU Ha efeH WUCT
npouec, NpoLec Ha coBnagyBake Ha NUWaHuoT roeop. Taka MapToH (Garton, 2009) wuc-
TakHyBa fieka paHuTe 06uau 3a nuLlyBawe nogpasbrpaaT akTMBHO YUECTBO M HACOYEHO
BHMMaHMe Ha feuaTa. [okpaj Toa, AeTCKMTE HAcTOjyBawa fa ro 3anuwiart OHa LTO ro
Ka)KyBaaT romara BO PacBeT/lyBake Ha OAHOCUTE NOMery MULLYBaHETO N YCHMOT 360p.
TpeTa NpeaHOCT, KOja Ce HafoBp3yBa Ha MPETXO0AHMTE, e Toa LITO PaHOTO MULLYBaHe
MO3WTUBHO BNMjae BP3 Pa3BMBaHETO Ha CMOCOGHOCTA 3a YMTakbe. VIMEHO, Npu paHoTo
nuwyBsare, geyaTta ro HacovyBaaT CBOETO BHMMaHMe BP3 NOeAUHEUYHW BYKBU, LUITO CO3-
[iaBa OCHOBA 3a OTKPMBake Ha KOpecrnoHAeHuujaTa rnac - OykBsa, koja e 6a3uyHa 1 3a
YnNTakeTo ¥ 3a NuwyBaweTo. ObuayBajku ce fa ro NpoynMTaat Toa LITO ro 3anuwiane,
JeuaTta ce BO MOXKHOCT MOJIECHO fa ja pa3bepaT NoBp3aHOCTa NOMefry YMTakeTo U Nu-
LLYBaHETO.

[eHec, aypw 1 aBTOpUTE CO pa3fIMYHN OpUEHTaLMK Ce CoriacyBaart BO Toa fe-
Ka paHOTO OMWUCMEHYBaHE, T.6. OHa OMMCMEHYBakbe KOELUTO Ce pa3BuBa Npes 3anoyHy-
Batbe Ha (popmasHOTO 06pa3oBaHMe, NPeTcTaByBa HEONXOAHA MOTpeba, npeq Ceé, Kako
nocnefuua Ha NoTpebrTe Ha COBPEMEHOTO XMBeekbe. DakT e Aeka feHec fJelara ce ro-
BEKe Ce OMKPY>XEHWN CO CBET MOJIH CO NULLYBaHW NOPaKM U AeKa AypU 1 HeKOja HajefHo-
CTaBHa couMmjanHa ,, TpaHcakumja“ 6apa no3HaBake Ha NULYBaHWOT roBop. Co camMoTo
TOa, MPOLLECOT Ha rpafere Ha NMCMeHarta Ky nTypa Tpeba fia 3anovHe 3HaunTeHO nopa-
Ho. [leuata nomery TpeTaTa W LecTaTa roguMHa ce obuaysaar ga YvTaaT v ga nuwlysa-
aT, MM OTKpMBaaT NPUHLUMNMUTE LITO Ce BKYYEHN BO YMTakeTO W BO NULLYBAHETO W pas-
BMBaaT MpeXa Ha pasbuparba Ha npasunara Ha NuLLyBakeTo.

YuereTo Kako TpaHCMUCUja UM KaKo TpaHcakLmja

HajronemuoT gen of rpewknTe WTO ce npasaT Npyu paHOTO ONMUCMEHYBae Ha
Jelarta ce [O/MKAT Ha MOrPeLHOTO Pa3buparbe Ha MPOLLECOT Ha yUethe BO NMpesydunnuil-
HaTa BO3pacT.

ABTOPMTE KOM YUYEHETO Ha feuata of npesyuniuiiHa Bo3pacT ro cjakaat Ka-
KO MpoLec Ha TpaHCMUCWja, BO KOja BO3pacHUTe Ce jaByBaaT Kako ,,MOAyvyBaum™ u
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»MPEHecyBaymn“ Ha 3HaerbaTa, MpU LUTO COAPXKMHMTE N BPEMETO 3a YUetbe Ce 0ApeayBa-
aT 6e3 noumTyBake Ha AETCKMTe MOTPebM, 3acTamnyBaaT M clakare Aeka BO3pacHUTE
MOXKaT 1 Tpeba fia ro KOHTPO/IMpaaT NPOLECOT Ha YYeHeTo, BKNYUYBajK/ Mo U y4eHeTo
Ha UNTaETO W MULLIYBakeTOo; AeKa TWe MOXaT fa ro onpefenaTr onTUManHOTO Bpeme
Kora Tpeba fja ce 3aro4He CO YUereTo M CnMYHo. OueKyBaHUTE pe3ynTaTh Ha oBaa Lie-
NNCX0AHA U KOHTPONIMpaHa paboTa HajuecTo ce CBeAyBa Ha YCBOjyBatbe Ha 3HaetbaTa 0f
CTpaHa Ha aeTeTo. MefyToa, BO BaKBM YC/IOBM feliaTa ce CTEKHYBaaT CO HeraTUBHU WC-
KyCTBa, KakO Ha MpuMep AeKa HUBHWUTE MHMLMjaTUBM Ce MPENeBaHTHW, YecTo AaBaaT
04roBopu 6e3 NPeTX0AHW pasMUCyBata, MHOTY YCMELLHO ja yyaT yjorata Ha nacuBHM
npUMaTeny Ha u3bpaHu COAPXKUHN.

[eHec, 6narogapeHne Ha COBpPeMeHWTe MefaroLIKO-NCUXONOWKN CO3HaHK]a,
YUYeHeTO Ha NpefyynnnIIHa BO3PACT Ce CMeTa 3a TPAHCaKLMCKU MPOLEC, BO KOj AeTeTO
aKTMBHO Y4YecTBYBa BO NPOLIECOT Ha CTEKHYBat€e Ha HOBMTE 3Haetba BP3 OCHOBA Ha Con-
CTBEHOTO WCKYCTBO M akuuja. AKTMBHOCTA Ha [eTeTO Ha Taa BO3pacT He e HaMepHo
npoBouMpaHa, TyKy CrMoHTaHa U npupoaHa. [eTeTo yuu Bp3 OCHOBA Ha MHTepaKuujaTa
CO NpeAMeTUTE 1 CO NnuaTta, TPrHYBajKM Of CONCTBEHMTE NMOTPEGM M BP3 OCHOBA Ha Be-
Ke u3rpageHnTe uckycTtea. lMocTerneHo, Taa akTMBHOCT Ce MpeHecyBa Ha BHATpeLLeH
nnaH, NPeMUHYBajku BO MeHTasHa aKTWBHOCT. MeHTanHaTa akTMBHOCT MOCTOjaHO €
NOTTUKHYBaHa N NOTKpeneHa CO HafABopellHaTa aKTUBHOCT BO CBETOT Ha KOHKPETHU
npeaMeTn. Mopagn Toa, COBPEMEHMTE YCMOBW 3a XKMBEEHE W pacTetbe Ha Aelata UM
0BO3MOXyBaaT MHOTY MOaKTMBHA y/ora npu U3rpagyBarbeTo Ha CO3HaHMjaTa 3a nuly-
BAHMOT jasuK. Pa3BojoT Ha NULWIYBAHWOT jasuK Kaj AeuaTa of NpeayyvunuLiHa BO3pacT,
cropef HajHOBUTE CO3HAHWja, He Ce JO/HKM Ha ychellHaTa BoKa/iu3auuja Ha GykBuTe
UK, NaK, Ha 6eCKpPajHOTO MULLYBaHE HU3a Of UCTU BYKBM, UK, NaK, Ha MHTepnpeTaLu-
jaTa Ha TeCTOBWTe CO KoM Ce MepaT pe3ynTaTuTe BO HacTaBaTa. YBMAOT BO COAPXMHATA
Ha CO3HaHMjaTa 3a MWLLYBAHWOT ja3WK U aHa/IM3UTe Ha PasBUTOKOT Ha Tue CO3HaHMja ro
ornpaBAyBaaT W3HECEHMOT CTaB ¥ Gapa KOPUCTEHE Ha HOB MOAEN Ha PaHOTO ja3uyHO
OMNMUCMEeHYBakbe Ha AellaTa 04 NpefyUnnLLHa Bo3pacT.

VMRAMLMTHNTE 3Haea Ha fielaTa 3a NyLIyBaHWoT jasnk

Bo nM3MuHaTUTe ABaeCeTMHA rOAMHW, aBTOPUTE KOM Ce 3aHKMaBaaT CO PaHOTO
ONWCMeHyBakbe ycreane fa co3fafaT efieH rofeM (oHA Ha Hay4YHW 3Haera, BO Kou ce
BK/TydyBaaT M CO3HaHMjaTa 3a Toa feka feuata ce ONWCMeHyBaaT HU3 CEKOjAHEBHUTE
ucKycTBa. Bo onwiTu upTW, NOCTOjaT cornacysaka BO O4HOC Ha NpupogaTa WU COApXK-
HaTa Ha CO3HaHMjaTa 3a NULLIYBaHWOT ja3nK Kaj geuata o4 npefyunnniuHa BospacT. Mo-
HOBWTE CO3HaHMWja MOKaXyBaaT AeKa Aeuara nocefyBaaT HEKOe UMMAULUTHO, UHTYW-
TUBHO 3HaeHe 3a NUCMEHOCTa, M fieKa 1MaaT CBOW CTaBOBW W yBepyBatba BO BPCKa CO
NULLYBaHWOT jasuK. ,,IMNAMUMTHATA NPUPOAA Ha TUe 3Haera YKaKyBa Ha (hakToT Aeka
[leuata ce BO COCTO0j6a Aia pasroBaaT 3a OApeAeHu acrekTW Ha TWe 3Haeta, HO He Ce BO
cocToj6a Aa ro MckaxaT co 360poBM OHa LUTO FO 3HaaT 3a NULIYyBaHMOT jasuk* (Good-
man, 2000). Cymupajku rv pesyntatuTe Ha CBOWUTe OPOjHM KBaSIMTaTMBHM MCTPaXKyBa-
ta, MyAMaH HabpojyBa LWTO 3HaaT AeLata 3a MMCMeHocTa. ,, Tue 3HaaT Kou DYHKLWK Tn
MMa MULLYBaHMOT ja3nK, 3HaaT KOj MOXE [ja o KOPUCTU TOj ja3nK, 3HaaT LITO € YnTarbe,
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3HaaT Koj MOXe, a Koj He MOxe Aa umTa“ (Goodman, 2000). [deuara 3HaaT WTO € NuLly-
Batbe W KOW Ce HerosuTe OPMU, 3HaaT Koj NuLLyBa, CO LUTO Ce NULLYBa U KakBa e Lenta
Ha MULIYBarbeTO.

AHanusarta Ha paHuTe JeTcku obuan 3a pa3bupare 1 TONKYyBakwe Ha NuLlyBa-
HMTe 3HaLW, 3ae4HO CO 3aKny4youuTe 0 UCTpaxyBawara faBaaT NojacHa CAMKa 3a WH-
TYWTUBHWTE 3Haeka Ha fJeuata. Bo BpemMeTo Kora Ke npojasat NpB MHTEPEC 3a NuULLYyBa-
HETO, feuara BeKe UCTpaXKyBaaT v Apyrun CUCTEMU Ha u3pasyBawe. EfeH of npobnemu-
Te CO KOW Ce COOYyBaaT BO OBaa BO3pacT € MPaBEeHETO AUCTUHKLUMja NOMelry LpTarbe 1
nuwyBake. MoCcTojaT HEKOU pe3ynTaTi KOU MOoKaXXyBaaT [eka Ha MOYeTOKOT JeuaTa He
MOXaT fia HanpaBaT jacHa AUCTUHKLMja MOMely OBMe ABa CUCTEMa Ha M3pasyBarbe. Xas-
6pyr n TuHan (Hasbrouck, J. and Tindal 2006), oTkpune feka feuata Ha BO3pacT of 3
[0 4 TOAVHN MUCNAT AeKa UMeTO HanuLaHo co B6yKBY e fen of cankata. [eTcKoTo pas-
6upame Ha (hyHKUMjaTa Ha NULLYBakeTO NOCTOjaHO HanpedyBa. MpBO ce TprHyBa 0f
CTagMyMOT KOFa Ha LpTakeTo U Ha MULLYBaHkETO Ce rneda Kako Ha UCT npouec. Motoa
cnepysa hasaTa Kora nMulLyBameTO Ce chaka Kako O3HavyyBare WM ONUC Ha Hac/inKa-
HOTO W, Ha Kpaj, cneaysa (hasata Ha MOTMONHO chaKake Ha PyHKLUMjaTa Ha HanuwaHo-
T0. BO BpemeTo Kora moyHyBaaT ga nuilysaaT, feLaTa vMmaaT LeoCHO HejacHa npeT-
CTaBa 3a (hyHKLMjaTa Ha NULLIYBakETO M TELLIKO NpasaT pas3nuka nomery 360pyBareTo v
nuilyBareTo. MOTOYHO, feuaTa NulLyBaaT byksu W ByKBWUTE rM KOpuUCTaT 3a fa npeT-
cTaBaT, OHOCHO 3a [la Hanuwat ogpefeHn 360poBM Npef fa 3HaaT geka co Te 360poBM
MOXE [la Ce KOMYHMLMpa.

BO MoYeToOKOT felarta MMaaT Hekaksa NnpeTcTasa 3a onwarta yHKLUWja Ha Ha-
MULLIAHOTO, OJHOCHO fIeKa Toa COAPXM Mopaka. Bo npunor Ha Toa ofar paHuTe o6uam
Ja ce 3anuiuaT 360poBKUTe WITO ce M3rosapaaT. OTKAaKo Ke CTaHaT CBECHW 3a Toa [eKa
HaNWLLIAHOTO HOCM Mopaka, feuaTta 6apaaT HauMH Kako camuTe fa ro HanpasaTt Toa. OT-
KaKo Ke pasbepar [eKa MullyBarmeTo H13a 6YKBU He MPeTCTaByBa UCKIYYMBO rpaduyKa
Bep3uja Ha nopakara, TMe MOCTENeHO 3ano4yHyBaaT Aa rv paséupaar npasuiara Ha Ko-
pecnoH/eHLUMjaTa noMery roBopoT 1 HaMMLIAHOTO.

MnucMeHNOT roBop MpeTcTaByBa CMMO0/IM3aM Of, BTOP Pef, LUTO 3Haun Aeka
OyKBUTE Ce jaByBaaT Kako CMMO0/N Ha rnacoBuTe, a r1acoBMTe Kako cumbonu Ha 360-
poBuTe. Bo yCHMOT roBop feTeTo MoBp3yBa e4Ha rpyna rnacoBu 3a HEKOj NpesMeT uim
nojaBa ¥ Taka ro yuym MMeTO Ha NpeamMeToT MM Ha nojaeata. Cera geteTo Tpeba fga ro
pa3bepe 360pOT, HagBOP 04 KOHTEKCTOT Ha HeroeaTta yrnoTpebHa BpegHOCT, HafABOp 0f
(hyHKUMjaTa Ha KojaliTo u cnyxu. feTeto Tpeba fa pasbepe geka 360poT e 36Mp Ha He-
3aBMCHM, HO MOBP3aHM N1acoBM 1 fa I Mo3HaBa HEroBuUTe rpaeMcKy NpeTcTaBHULM -
6ykBuTe. Mopagmn CNoXeHOCTa Ha 0BOj NMPOLIEC, BO PAHOTO OMUCMEHYBakbe MOXaT Ja ce
jaBat 6pojHuM TewkoTMK. Bo noveTHaTta (hasa Aelata MHOTY HejaCHO ro mommaar 3Haue-
HETO Ha 360poT. Bo BpeMeTo Kora rv npasaT NpBUTe 06MAM 3a NULLYBarbe, HEKOW AeLa
3HaaT 0f LITO e COCTaBeH efeH 360p v Ha LUTO Ce OAHecyBa TOj, AOAeKa ApYruTe umaat
HeKakBW pasbuparba. IMeHO, TWe cthakaaT AeKa MMEeHKMTe ce 360p0oBM, HO He pasbupa-
aT [ieka Toa ce OfjHecyBa W Ha Apyrute rpamatuuku opmu (CBP3HULM, NPUIo3n, Npu-
[aBku v cn.). Toa LenocHo e pasbup/ineBo AOKO/KY Ce 3eMe MpeABWA camarta npupoga
Ha roBopoT. Mopaan Toa Ha [eTeTo My e TELWKO Aa M uAaeHTUdrKyBa 360poBUTE 1 BO
camuoT roBop. [lypu 1 Kora Ke Hayyu geka BO MULLYBakeTo Tpeba Aa ocTaBu NpocTop
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nomery fBa 360pa, Toa CE yLITe MOXe Aa UMa npobnemu, 6UaejKn He MOXe CO ronema
CUTYPHOCT fia OApeAu Koj offeneH 360p ro MOKpMBa HeKoj roBopeH curHan (Garton,
2009).

[eTckaTa CBECT 3a CrpyKTYpalHUTe KapakKTepUCTUKM Ha MULLYBaHUOT jasuk, a
0CO6EHO HMBHWTE MOMMM 3a TOA Kako M3rnefa 360poT M Kako Toj ce 0ABOjyBa Mpu nu-
LLYBaHETO, UCTO TaKa, € 3Ha4yaeH NPo6/1eM BO KOHTEKCTOT Ha PaHOTO OMUCMEHYBamEe 1
KakKo TakoB ro MNneHW BHUMaHWETO Ha UCTpaxysauuTe. [apToH (Garton, 2009) Hanpa-
BW/ MHTEPB]jY BO KOE Ha deliaTa MM NOCTaBw/ Mpallare 3a NPoCTOpoT Nnomery 360p0BU-
Te Ha efleH oTneyaTeH AncT. Crnopes pe3ynTaTuTe Of 0Ba UCTPaXyBatbe, TOj 3aKnyyunn
JeKka Man fen of feuara Ha npefyyvnauviLIHa BO3PacT MOXarT fa fafaT HeKoe nojobpo
o6jacHyBare BO BPCKa CO 0BOj npobnem. Hajronem fgen og HWB uU3jaBune geka 6e3 npa-
3eH nNpocTop nomery 36oposuTe, TMe 6K ce n3melane. Npn NOCTaBeHOTO Npallake 3a
TOa Aann OApefeHnTe 3anuilaHn Hu3n Ha 6ykBu ce 300poBK UK, Nak, He ce Toa, fella-
Ta HajuyecTo v MUCKy4vyBane NMoKycute 360poBU (CBP3HMLMUTE, NPEATO3UTE N NPUIO3U-
Te). bpojHM MCTpaxyBauu HacTojyBasie Aa rv yTBpAaT KpuTepuymuTe Bp3 KoM Aeuarta
rM npeno3HaBaaT 360POBUTE, HO HUBHUTE Pe3yNTaTh He ce KomMnaTmbunHu. Cnopeg pe-
3yNnTaTuUTe Ha HEKOW UCTpaXKyBauu, Kaj ManuTe AeLa KnyyoT 3a Mpeno3HaBare Ha 360-
poBWTeE € BO (hopmaTa Ha 6YKBMTE, a He BO AO/KMHATA UM COCTABOT Ha 360poT. TprHy-
BajKM of npeTnocTaBkaTa AeKa MpupofaTa Ha AEeTCKOTO 6a3nyHO pasduparbe 3a nuLly-
BaHMOT ja3nK MOXe [a Ce OTKpMEe CO MOMOL Ha FpeLIKWTe BO HWUBHWTE 06MAM Aa rm
npenosHaat 36oposuTe, Xajoept (Hiebert, 2008) cvu noctaBuna 3agava fa ru crnopegu
04roBOpUTE LITO 'Y AaBaaT NpesyunnuHuTE Aeua 3a NuwyBaHuTe 360p0OBY Of MO3HAT
TEKCT CO OArOBOPWTE LUTO MM AaBaaT felara Ha UCTUTEe CTUMYNAHCKM MPe3eHTMpaHn BO
(hopMa Ha TpaguLMoHanHu 3afa4n 3a YnTtarwe. Co 0Ba UCTpPaXKyBawe Tpebano ga ce oT-
Kpue AeTCKOTO pa3bupare Ha KOMOMHMPaweTo Ha BYKBUTE BO pasnnyHU 360poBu. Pe-
3ynTaTuTe MOKaXyBaaT [eKa AelaTa ymeaT Aa ro MCKopucTaT KOHTEKCTOT 3a ja ja pas-
6epat cMucnaTta Ha HanuLwaHnoT 360p.

3ronemyBaweTO Ha IMYHOTO MCKYCTBO Ha AeLaTa A0OMEHO CO KOpUCTEHe Ha
KHWTWTE W aKTMBHaTa MHTEpaKuuja co neyaTeHWTe 360pOBM MO3MTWBHO KOpenupa co
€cnocobHoCTa 3a 0ABOjyBate Ha MMCMEHMOT Of YCHUOT jasuk. Bo egHa cTyauja Ha cny-
yaj (Platone, Hardy & Beaute, 1989) e yTBpAeHO fieKa NOBTOPYBakETO Ha CUTyalumjaTa
Ha 3ae[HUYKO YMTarbe Ha NMPUKasHW MM OBO3MOXKYBa Ha [eliaTa nojacHo nepuunvpare
Ha rpaHMLMTe Ha N3roBOPeHUTE 360POBU U NOjacHO AWQEepeHLMpare Ha YCHUOT 0of ni-
LLIAHWOT ja3uK.

Bo npegyuvnnuwiHaTa Bo3pacT feuarta cnabo rv npenosHasaaTt npasuiaTa Ha
UNTakbeTO U MULLYBaKETO. TUE He IO 3HaaT NPaBMIOTO 3a YNaTCTBOTO Ha COCTaBYBake-
TO, [ieKa Ce NuLyBa Of N1eBO KOH [eCHO, He ro pas3bmpaaT 3HayereTo Ha nosoxobaTa Ha
OYyKBWTE U HMBHATa OpueHTaumja. 3a notTpebara 3a NpPaBU/IHO pa3buparbe Ha HEKOW Apy-
rM npaeuna Bo MULyBakweTo nuilysa MapToH (Garton, 2009). Criopef Hero, geuara He-
MaaT UCKYCTBO [ieKa MHTEPMYHKLMCKATE 3HauM 1 GyKBMTE MMaaT pasnnyHa (yHKumja.
,,BYKBUTE HyfaT MH(opMaLMja 3a r1acoBMTE CO KOM e HamuliaH OApeAeH 360p, a WH-
TEPNYHKUNCKNTE 3HauM 06e36eayBaaT MH(OpMauuyM 3a rpamarmykata CTPyKTypa“
(Garton, 2009, 158).
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Bo yuerweTo Ha npaBunarta Ha HanuLwaHoTo, felata Tpeba a coBnajaar cBoe-
BUAEH TEXHNYKU PEYHUK KOj Ce KOPWCTM 3a ynaTyBakbe BO Pa3nnyHM KoHUentu. pyna
uctpaxysaun (McCelland, Acock & Morrison, 2006) HygaT egHa naycTpayuja Ha no-
Tpebute WTO Tpeba fa ce 3emaT NpeABMA Kora ce nofyyyBaat feuara of npegyyunv-
WHa Bo3pacT. [euara Tpeba fa 3HaaT LITO 3Hauu OyKBa, WITO € UMe Ha BykBsaTa, LUTO €
Toa 360p, a UCTO Taka Tpeba Aa MM GmaaT MO3HATM W 3HAYeHarTa Ha Apyrute 360poBM
LUTO Ce KopucTaT BO HacTaBaTa Mo umtawe. N'yamaH (Goodman, 2000) 1 MHOry gpyru
aBTOpPW HarnacyBaaT feKa HY)XXeH Mpefyc/ioB 3a YCMELIHO COB/afyBawe Ha BelThHaTa
Ha NMLIYBakeTO € pa3bmpakeTo Ha CMUciaTa U PyHKUMjaTa Ha NULWYBakeTo, npes ce
Kako NncmMeHaTa Bep3nja Ha roBopoT, AeKa MOXE Aa KOPUCTU MNPy 3anOMHYBarbEeTO, UAn
KaKo CPeACTBO 3a KOMyHMLMpare Ha AanednHa. Co3faBare CUMTyauuy BO KoM feuata
ce MOTMBMpaHW Aa npaBaT 06uan 3a NullyBakbe MOXe Aa 6uae U3BOHPELHO KOpMCHa
OCHOBA 3a pa3BMBakbe Ha MOMMOT 3a HanULWaHOTO. AKTUBHOTO YYECTBO BO MPOLIECOT Ha
MULLYBakeTO YECTO BOAM KOH CO3HaBakbe Ha jasuyHuTe enemeHTU. Bo mpunor Ha oBaa
KOHCTaTauMja ofaT u pesyntaTuTe Ha €4HO MHTEPECHO WCTpaxKyBare. TPrHyBajku of
ngejata fa opraHv3npaar HacTaBHa CMTyauuja Koja ce 6asupa Bp3 CNOHTaHWUTE AETCKU
aKTMBHOCTV Ha NuLlyBake, MPeTrnocTaByBajKM MpuUTOa fAeKa Aeuata rv W3BneKyBaaT
CBOWTE 3aK/y4OLUM He CaMO Of HanWLaHWoT TEeKCT, TYKY of LenuoT (M CIMKOBHWOT
KOHTEKCT) KOj ro OKpy»yBa TekcToT, Tebepockmn (Teberosky, 2009) ycnesa Aa passue
efleH CeT Ha CMTyauun BO paMKUTE Ha aKTUBHOCTA NuLyBake co cavku. Cakajku pa fo-
6uve of Aeuarta HanuLwaHW VMEHKW 1 MoZonru pasu, Taa UM NocTaBufa 3afjada fa Ha-
nuLIaT pasnuyHn 360poBK (4ONOMNHYBake Ha MMUKbATa Ha feuaTta BO rpynara, Civcok
Ha UMUWHbATa Ha TIMKOBMTE 0f NPUKa3HUTE, CMNCOK Ha GOXMKHK MOAapoLy, McTa Ha pa-
60TV NOTPebHM 3a NaTyBake W C.). PesyntatuTe Nokaxane feKa BakKBUTE CUTYaLMCKO
ocMuUCNeHN Gapatba, KOra Ha felaTta UM e jacHO 30LITO MuulyBaaT, a 04 HUB ce H6apa fa
NYLWyBaaT COAPXUHM LITO UM ce 6/IMCKM, 0BO3MOXYBaaT feliata MHOTY YCMeLWHo da ce
CHajaaT BO peLlaBakeTo Ha MOCTaBEHMTE 3a4auMn.

HacTojyBajkn Aa passue HacTaBHa MOCTanKa CAMYHA Ha CMOHTaHWUTE AEeTCKU
aKTMBHOCTM, KOM NnaTeM Ke ja M30CTpyBaaT MmepLenuyujata u Koy Ke nomaraar npu 0cos-
HaBareTO Ha (PyHKLMjaTa 1 NpaBunaTa Ha nuilysaweTo, Tebepockn (Teberosky, 2009)
BO €[HO ApYro WUCTpaxKyBake, Ha fela Of npegyynnviiHa Bo3pacT (04 4 fo 5 rognHun),
MM MOCTaByBa 3ajaya fa COocTaBaT peknama, Orjacyt WM CAWYHU MULLYBaHW (hOpMu.
OBaa aBTOpKa TprHana of COo3HaHMWjaTa fJeka KOMepuujasHUTe peknamu 1 matepujanm
ce nevateH MaTepumjan Koj e fobap U nomara BO Y4YeHeTO Ha MULLYBaHWOT jasuk. OBa,
crnopef, Hea, Ce JO/MKMW, Mpef C&, Ha LUMpOKaTa 3acTaneHoCT Ha peKknaMmuTe, HMBHATa
rpamyka KOHCTaHTHOCT (MCT Tun 6yKBM, UCTW 60U 1 HOPMM) 1 BUCOKMOT CTEMEH Ha
KOHBEHLMOHA/THOCT M CTepeoTUNHOCT. Co BK/YyUYYBakeTO Ha rpainukuTe pasHOBUAHU
neyaTeHn matepujany, NPUCYTHN BO peanHaTa OKONMHA Ha XXUBEEHE U pacTewe, ce Co3-
[jaBaaT yc/ioB/ 6/MCKU Ha JETCKOTO BOHYYM/IMILHO UCKYCTBO. [puToa, ce TPrHyBano
0f, NpeTnocTaBkaTa AeKa feuaTa of ypbaHu cpeavHN MOXaT fa ja npernosHaat u naeH-
TUMKyBaaT nopakaTa 6narofgapeHne Ha HejaHUOT MUKTOpasneH KOHTeKCT. KopucTeHa
e MeTof0/I0rnja Ha ,,MPOrpecrMBHa AEKOHTEKCTYyanm3aumja, Koja ce coctoun BO BKNyYyBa-
K€ Ha C& NoroseM 6poj TEKCTYanHM Kny4yeBn Ha CMeTKa Ha PUrypaTuBHUTE, C/IMKOBHU-
Te" (Teberosky, 2009, 146).
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Ce nokaxkano feka feuarta KopuctaT pasfiMyHu npoLeaypy co Len aa ro npo-
TO/IKyBaaT 3HauYeHeTO Ha 360pOBMTE BO NWLLIYBAHWOT TeKCT. EAHAKBO CE MHTEPECHW W
thopmaTa M CoapXXmMHaTa Ha nopakaTa Koja ja npogyuupaat geuata. VimeHo, geuata ce
Tpygene fa ro gemHmpaat npov3BOAOT KOj ro ,,peknamupaar™, fa ro npenopavaar 3a
KynyBate W Aa 13[B0jaT HEKOM HErOBM BaXKHWU KapakTepucTuku. Tebepocku (Teberos-
Ky, 2009) 3akny4yBa fieKa fIeTCKaTa MHTepakLmja co NeYaTeHOTO 0f peasHaTa CpefmHa
NpUAOHecyBa He caMO 3a MOPAcT Ha CTeMeHOT Ha CBECHOCT 3a pPa3/IMyHUTE MOpakn Ha
ne4yaTeHoTO, TYKY W BpP3 Pa3BUTOKOT Ha CMOCOBHOCTUTE 3a M3pasyBatbe U MHTeprpeTa-
LiMja Ha NnopakuTe HanpaBeHW BO 06MAWTE fa ce COCTaBW pPeKnamHa nopaka.

Mokpaj HaTypanuMCTUYKUTE CTYAUW W eKCNEPUMEHTAIHUTE WUCTPaXkyBatba Ha
pa3bupareTo Ha MULLYBAHMOT jasuK BO MpeAyyYuuLLHaTa BO3pacT, aBTOpUTE MOHEKO-
ral KopuctaT U HeKou ApYrv MeTOLONIOWKM pelleHunja. Taka, obugyBajku ce ga v
onuwaT n enabopupaar paHUTe 06uaM 3a AOCErHyBare 40 CBETOT Ha MeyaTeHoTo, aB-
TOPUTE KOW Ce MUjaXKEOBCKM OPUEHTMPaHN KOpUCTaT KAMHUYKKU npucTan. Crnopes mMuc-
NeweTo Ha 3acTanHWuuTe, 0BOj MPWUCTan UMa MPeAHOCT Mpej ocTaHaTWTe, Guaejku
OBO3MOXXYBa jaCeH YBW[, BO KOH3UCTEHTHOCTA Ha eTCKUTE pasMUCyBatba, Kako 1 YBUf,
BO TOa LUTO KAMHUYKOTO MHTEPBjY Nofpa3bupa ekcnamumpare Ha AeTCKUTe MUCAKW, 0f-
HOCHO 6Gapa of AeuaTa Aa OAroBopaT 30LUTO OfroBapaaT TOKMY Taka U Moce6HO Aa ru
objacHaT KOHTpagMKLM1TE BO 04roBapamETo.

McuxoreHeTMYKa Teopuja 3a eBOMyLMja HA MUCMEHOCTA

Cnopes MWCNEHETO Ha OBME aBTOPWU, MOCTOjaT YHWBEP3a/HW NpaBuia BO Ha-
YMHOT 1 pa3BMBamETO Ha KOHLeNTyanmnsaumjata (pasBojHUTe CTaanyMu HU3 KOU MUHY-
BaaT eLaTa) BO ChepaTa Ha NULLYBAHMOT ja3uK, HE3aBMCHO 0f KyNTypaTa Ha KojalTo U
npunaraar. Tue pas3nnkKyBaaT TPW 3HAYajHM Pa3BOjHM CTagMyMU BO OCBOjyBareTO Ha
NULLYBaHMNOT ja3uk. [euaTta HajnpBMH ro chakaaT MWLLYBakbETO Kako CUCTEM Pas/inyeH
04 UpTareTo. Bo TEKOT Ha NPBMOT CTagMyMm, N0 Cepuja aKTUBHM UCTpaXKyBaka, feuaTta
JoarfaaTt 10 3aK/y4OKOT AeKa He € MOXKHO fa Ce LipTa M Aa Ce MULLyBa CO KOPUCTEHE UCT
BUA IMHMW 1 [ieKa pas/imkaTa € BO Ha4YMHOT Ha OpraHusmparbe Ha Tue nuHun. Kora up-
Tame, IMHUUTE Ce OpraHU3MpaHn Taka LUTO 1 cnefaT KOHTYpUTe Ha NMpeaMeToT, AoLeKa
npy NULIYBaETO BaXKaT APYrn opraHusaumcku cuctemu. Co nomoLl Ha Taa AUCTUHK-
UWja, feuata MHOry 6p30 ycnesaaT fa rv nperno3HaaT ABeTe 6a3MyHM KapaKTEpPUCTMKM
Ha CeKoj MULLYBaH CUCTEM: IMHEAPHOCTa N MOCTOEHETO CETOBW Ha apbuTpapHu (opmm
(6ugejkn, 6ykBUTE He ja OTCNIMKYBaaT opmaTta Ha 06jeKTuTe, Te ce NoAPeAeHN BO /in-
HUCKM cucTem). ,,OfHOCOT nomery cnmkata (MaycTpaumjata) M NULWYBaHMOT TEKCT BO
CMIMKOBHMLIATA UMK KHWTaTa co NPUKasHM e HOB Npob6sieM 3a AeTeTo, koe ce 06uaysa aa
ro pewm, cnefiejkn ru cnefjHWTe npasuna Ha opraHusunpare. bykBuTe ce KopucTaT 3a
NpeTcTaByBarbe HELUTO BAXHO Off CBETOT Ha 00jeKTWTe, a LpTakeTo He MOXe Aa ro Ha-
npasu nctoto toa“ (Hasbrouck, J. and Tindal, 2006, 636).

OTKako Ke co3Hae feka 6YKBMTE rm MpeTcTaByBaaT MMMUHATa Ha NpeLMeTuTe,
3a IETOTO CTaHyBa 3Ha4ajHO NpallakeTo 3a Toa Kako Tpeba fa 6uaat nogpeaeHn Oyk-
BUTE 3a fla MOXaT aAeKBaTHO fa M MpeTcTaByBaaT MMMHaTa. [eTeTo MovHyBa ga rv
npoHaora ycnoBMTe KoM Mopa Aa buaart 3a40BO/IEHM 3a NMLWYyBaHaTa HM3a Aa bruge unt-
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nuea. Xasbpyr u Tunan (Hasbrouck, J. and Tindal, 2006, 643) cmeTaaT Aeka TOKMY 0f
MOMEHTOT Kora [eTeTo MpBraT 0CO3HaBa AeKa AenoT Ha OHa LITO e HafuLaHo Cce COo-
CTOW 0f, NOBeKe NMOeAVMHEYHW Aen0BW, 3anoYHyBa WU MOCTaBYBaETO 3HAYajHWU NpeTno-
CTaBKM BO BpCKa CO MULUYBAHWOT jasuK. EfHa of TWe MpeTnocTaBku ce 0OfHecyBa Ha
6pojoT Ha 3HaumTe. Co Apyru 360poBKM, OTTOraW rpadMUK1OT MaTepujan 3anoyvHyBa ga
ce Mepumnupa Kako fen of Hekoja LenvHa, Uan Kako fen Koj MOXe fa ce [efn Ha noe-
OVNHEYHW eNleMeHTU, NpU LWTO 3a AeTeTo nocebeH nNpo6aeM NpeTcTaByBa KOOpAMHaLUMja-
Ta Ha TWe pa3nuyHu fenosu. [eTeTo npucTanyBa KOH pellaBakeTo Ha npobaeMoT npe-
Ky W3HecyBarbe 1 NPOBepYBare Ha XUNOTe3nTe, NPeKy akuuja unu sepbanHo, BO 3aBWC-
HOCT 0f, BUAOT Ha cuTyauujaTa BO KOjallTo ce Haofa. HauMHOT Ha Koj feuarta ro paspe-
LyBaaT Npo6iemMoT Ha OAHOCOT Ha AenoBUTE W LieNIHaTa, BO CBOWUTE MPBUYHM 06Man
[a Hanuvwart 360p, yCn0ByBaaT MnojaBa Ha pas3/iMyHW NPeTnocTaBKW, Ha pasfIMyHM Haco-
KU 1N COAPXMHW. TIPUHLMNOT Ha KBaHTUTATMBHMOT MUHUMYM (NpeTnocTaBKaTa 3a Mu-
HUMaHMOT 6pOj 3HauM), UMMAMLMPA feKa HanvliaHaTa Cekorall ce COCToM Of oafen-
HW fenoBu. TPrHyBajku 0f KapakTepuCTUKWTE Ha OfpeAeHa cuTyaumja, geLaTta HaoraaT
CUCTEMCKW pelleHunja, McrnpobyBajkn HajpasnnyHu BapujaHTU BO OAHOC Ha 6pojoT Ha
efIeMEeHTUTe KOW [jaBaaT YniT/iMBa LenvHa (6apaaT Koj € MUHUMaNHMOT 6poj 3Hauu co
KOj MOXE Aa Ce HamyLle HeLTO LWTO UMa 3HaueHe).

Peuncn egHoBpeMeHO Kaj felata ce jaByBa 1 BTOpa MPeTnocTaBKa, CNopes Ko-
ja AOKONKy cakame fa cosgageme (Hanuweme) HELWTO LITO UMa 3HayeHe, efHONoAPYro
He MOXe Aa Ce KopucTaTt gBa MCTU rpadmykn cumbonun. Co gpyrm 36oposu, Gyksute
Mopa ga 6ugaT pasnnyHu, buaejkn AOKOKY HanmuwaHaTta Hu3a CoApXKU UCTU ByKBK, ae-
Lata cMeTaaT geka He e uiTimBa. Toa e MPUHUMNOT Ha BHATPeLlHaTa pas/IM4yHoCT.
»,VIMajKy rv npeABuA OBME ABa OpraHM3aUMOHU MPUHLMNK, AeuaTa MOXaT Aa npenos-
HaaT Kora HeLITO MMa CMUCNa U 3Hayetbe, Kora ce paboTu camo 3a Hu3a GykBM, a Kora
6ykBuTe hopmupaart 36op“ (Hasbrouck, J. and Tindal, 2006, 642). MefyToa, 1 MOKpaj
KOPWCTEHETO Ha OBME [Ba MpWHUMNA, felaTa Ha 0BOj CTaguMym Of CBOjOT pas3Boj cé
yLITe He ce BO cocTojb6a Aa CnpoBeAyBaaT HEKONKY HamuliaHW HWU3W CO Len aa ru oT-
KpujaT KpUTepUyMKTE KOM ynaTyBaaT Ha pas/IMyHU 3Hayewa. [euaTa cera 3anovHyBaaTt
Ja rv 6apaaT 00jeKTVBHUTE Pa3fIMKN BO HanNUWaHMTe HU3WM W Aa rv 6apaat pasnukuTe
BO WHTepnpeTaumjata. TOKMy oBMe 06MAM Ce NOYETOK Ha BTOPMOT CTafuMyM BO pa3Bu-
TOKOT Ha NMMcMeHocTa. Bo GapareTo Ha 06jeKTMBHUTE KPUTEPUYMU 3a Pas3IMYHOTO rpa-
(hMUKO npeTcTaByBake (MHTepnpeTaumja) Ha pasnnyHUTe 360pOBU, JeLata rv pasrie-
[lyBaaT 1 npoBepyBaaT C/leAHMBE XMMOTE3N: MOXEeOWN pa3nnmkmuTe BO 6POjOT Ha bGykBuTE
ce MoBp3aHN CO BapujaLMTe BO OQHOC Ha KOMIMUYMHCKMOT acnekT Ha 06jeKToT (noBeke
OyKBM ynaTyBaaT Ha NOrosieM 06jeKT, Ha Noronem 6poj 06jeKTn, UAK Ha NocTapu nuua,
Jogeka noman 6poj 6ykeu ynaTyBa Ha noman 06jeKT, Ha MOManKy 06jeKTV Wan Ha fe-
Te). BTopa MOXHOCT BO 6apareTo Ha NaToT 3a KOHTPOAMpPake Ha KBaHTUTATUBHUTE Ba-
pujaunun e yTBpAyBakbe Ha MUHUMYMOT U MakCUMyMOT Ha OGYKBW 3a CEKOj HanwuiiaH
360p. ,,[leTeTO MOXE fia pe3oHMpa Ha CNefHMOB HauuH: ako 360pOoT Mopa Aa MMma Haj-
MasniKy Tpy 6yKBKW, HO He MOBeKe 0f LIECT UK cegyM GYKBM, TOrawl NOCTOM MOXKHOCT 3a
Kpeupare Ha KBaHTUTATMBHWUTE Pa3NKK BO PaMKWTE Ha MOHYAEHMOT CeT HanuwaHu
36o0poBu“ (Hasbrouck, J. and Tindal, 2006, 638).
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Paznukute nmomery HanulaHWTe HU3M MOXE fa ce objacHaT U Co pasrnenyBa-
He 0 KBaIUTATMBHUTE acnekTW. Bo Toj cnyyaj Cce MOXHW CrnefHMBE pelleHunja: LOKO-
Ky [eTeTo Mo3HaBa rmoronem ¢oHg 6ykKsu, Toa MOXe Aa KOPUCTU pasnnyHu GykBu (He
MEHYBajKN 0 KBaHTUTETOT Ha OykBuUTe). [LOKOMKY [eTeTO Mo3HaBa OrpaHuueH (DOHA
OyKBMW, TOA MOXe fa MeHyBa efHa nnu age 6ykeu (Ha Npumep, npBaTa O6ykea) 1 Taka Aa
Hanuule pasnnyHM 360pOBM, a Aa He TM MeHyBa OcTaHaTuTe GykBu. M BO ciyyaj Kora
6p0joT Ha OYKBMTE € NMMUTMPAH N Man, AeTeTO MOXe Ja buie yCnewHo, MeHyBajKu ja
nosuumjata Ha ofgenHute 6yksu“ (Hasbrouck, J. and Tindal, 2006, 639.) Xa36pyr u
TuHAN HarnacysaaT jeka cute Tue 06maM Ha feuarta rpauykmn pasnnyHo fa rv npet-
CTaBaT pa3niMyHuNTE 360pOBM He Mofapasbupaar MOCTOEHE Ha 3HaeHa 3a rNacoBHUOT 06-
pasel, Ha NULIYBaHWOT 360p M HeroeaTta MuilaHa gopma. Jypu TpeTUoT CTagnym e oj-
6enexxeH co ,,()OHeTCKa CBECT™ 3a HANULLAHOTO.

[Jeuata cera noctaByBaaT XvMnoTe3n 3a BpCKaTa NOMery YCHUOT W NULLYBaHNOT
jasuk. Cumbonmykata XxunoTe3a MpeTcTaByBa MPB CEpMO3eH 06Uf 3a COOYYBake CO
MOLLIHe 3Ha4aeH npo6sieM: BpckaTa Nnomery LenoTo (MuiyBaHaTa Hi3a) U KOHCTUTYTHB-
HuUTe genosu (6ykeuTe). CnoroBute, Kako MOAPeAEHN AEN0BM HA YCHO MCKaXKaHWUTe
360p0oBY, 06MYHO Ce CTaBaaT BO KOPeCnoHAeHUMja co ogHoc 1.1 co HapeAeHMTe 4enoBu
Ha MuwyBaHaTa HM3a - 6yKBMTe BO 360poBuTe. MpnTOa, MOXHU Ce BapujaHTX C0roBU-
Te [ja ce 3aMeHyBaaT co eaHa OyKBa, 3HauM 360pOT Ke MMa TOJSIKY BYKBM KOMIKY LUTO MMa
cnorosu. [euata 3ameHyBaT eleH CNOr co egHa OyKBa, KOPUCTEjKM HajuecTo Koja 6uio
6yKBa 3a Koj 610 cnor.

CumbonnukaTa XxunoTesa Habp3o Ke 6uae oTgpneHa, npeg ce, 6narogapeHve
Ha HaTaMOLUHOTO AETCKO UCKYCTBO M MHTepakLmjata co HanuwaHoTto. CAMYHO ce cny-
yyBa 1 co cMMb6onyKo-andabeTckaTa XmnoTesa.

Kora geteTo, KOHEYHO, Ke CTUrHe A0 TpeTarta notdasa, angaberckaTa XxunoTe-
3a, TOa Ce 3406MN0 co pa3bmpame Ha BHaTpellHaTa NpMpoa Ha andabeTcKMoT CUCTEM,
HO CE yLUTe He v 3Hae cneuupuyHNTe opTorpadiCKM CTPYKTYPU Ha jasuKoT (Kako LUTO
€, Ha npumMep, UHTepnyKumjaTa, KOPUCTEHE Manu 1 ronemm 6ykeu u cn.). [leTeTo pas-
6upa geka CMYHOCTA Ha rNacoBMTe UMMAULMPA U HEKOja CAIMYHOCT Ha BYKBUTE, UCTO
KakKo LUTO 3Hae [eKa pas/iMKuTe BO rnacoBuTe GapaaT ynoTpeba Ha pasinyHu OYKBW.
Taka, Toa nNuLyBa cnopeg T0j NPUHLMN, KOj € efleH Of Haj3HauyajHUTe NPUHLMNN Ha ce-
Koe anjabeTcko N1cMo.

Cekako, 0Ba He € Kpaj Ha KOHCTPYKLMjaTa Ha NULLYBaHMOT ja3uK. Kako 1 cekoj
Opyr ctaguym, andabeTcKMoT CTeneH e 3aBpLUHa TOYKa Ha MPeTXOLHWNOT pa3BUTOK, HO
€A4HOBPEMEHO M MOYeTHa No3nLMja 3a HapefeH pa3Boj. Bo Taa hasa ce peluaBaaT MHOTY
KOTHUTWBHM NPo6aeMun, HO NOHaTaMy Ke Ce jaByBaaT HOBU Mpob6nemu.

Mmnnankaunm

TprHyBajKkn Of COBPEMEHWUTE CTAaBOBM W C(haKara 3a MpupogaTa Ha AeTCKMTe
3Haeta 3a NMLLYBAHMOT ja3nK, HAYMHOT Ha KOj feuaTta npuctanyBaaT BO OTKPKBaHETO
Ha HEKOM CerMeHTV Ha MULLYBAHMOT ja3uK, KaKo W HaUYMHWUTE KOM MOXaT Aa ro ofecHat
TOj MpoLEC, NpaBejKn ro 1 pa3BOjHO BPeAEH, MOXHO € fa Ce MoB/eyaT HeKoU 06pas3oB-
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HW UMnAMKauun. [LOKONKY o4eKyBaMe 06pa3oBHOTO BAMjaHWe Aa MMa HaBPEMEHO U O-
TUMaNHO fejcTBO, MOTPEBHO € fia Ce 3eMaT MpPeLBUS 3HaeraTa U KOMMNeTeHLMUTE Ha fe-
uata. Yecta npakTuKa BO rpagvHKUTE U BO YYUnMLLITaTa e Aa Ce UrHopupaaT UCKYCTBa-
Ta Ha feuara.

ViMajkn rv npeaBnp Co3HaHMjaTa 3a MCUXOreHETUYKMOT pasBoj Ha MUCMeEHO-
CTa, flelata Tpeba fla Ce cTaBaaT BO LEHTAPOT Ha MPOLECOT Ha yuetbe, Aa Ce NoYnTyBaat
HUBHUTE JIMYHW CTpaTErMn Ha yYewe 1 fa ce NoUYnTyBa (PakToT Aeka AeTeTO yuu BO CO-
UmMjaneH KoHTeKCT. Toa 3Hauu feKa cekoe geTe Tpeba Aa unTa v Aa NULyBa BO COrnac-
HOCT CO CBOWTE WHAMBWMAYaIHM CNOCOGHOCTU. [JOKOMKY BO paboTaTa Co feuarta ce Tpr-
HyBa Off OBOj CTaB, TOrall € MOXHa ¥ efiHa LielocHa NOMHaKBa MHTeprpeTalmja Ha HYB-
HWTE Mpalliakba, AN Ha HUBHWUTE HEBOOBUYAEHN OATOBOPY.

BocnutysayoT mMopa Aa rv pas3bupa pasBojHUTE 3HauYeHa Ha 0fAeNHUTE HEBOO-
61yaeHM 0frOBOPM MM Mpallakba LUTO M NnocTaByBaaT feuaTta v fa Hay4yaT fa fejcTBy-
BaaT BO HaCOKa Ha COOYyBake Ha fellata co ofpefeHV Mpobaemu LWITO Ce jaByBaaT Ha
K/TYYHWUTe TOYKU BO HUBHMOT pa3BUTOK. Toj Tpeba fa Hab/byfayBa Kako feuara rm oT-
KpuBaaT 3HaeraTa M KaKo v paspellyBaaT COMNCTBEHMTe aunemu. Ha Toj HauumH, Bocnu-
TYBayoT CTaHyBa BHMMaTefeH Hab/byayBay Ha AETCKMTE MHTepakuuMn CO NULIYBaHWOT
jasnK 1 cTaHyBa UCTpaXKyBay BO CpeAMHaTa BO KOja CEKOjAHEBHO paboTu. Taka obmuc-
NEH coumjaneH KOHTEKCT, Cropes HaoAMTe Ha MHOTY aBTOPW, MOXe [ja ro ONeCHU U 3a-
6p3a pa3BojoT Ha paHaTajasuyHa NUCMeHOCT.

[JeuaTta MoxaT fa y4art 4a YvTaar v fa nuwlyBaaT NpeKy MHTepakumja co BoC-
NUTYBa40T/HACTaBHUKOT 1 CO APYruTe feua, y4yejKu ce Ha NMpoAyKTVBHa pa3meHa, npe-
Ky pasnuyHun BUAOBK MHTepakumja. OBOj HauMH Ha paboTa OBO3MOXYBa U Pa3BUTOK Ha
KOMYHUKaLUCKNTE CNOCOBHOCTU Kaj HajManuTe fgeua.
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FUNDAMENTALS OF EARLY LINGUISTIC LITERACY OF PRESCHOOL
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Abstract

The process oflinguistic literacy ofchildren has crucial importance in relation
to the overall learning and advancement. This is a complex and lengthy process, which
in our context, in its most elementaryform, takes aplace within thefirst educational cy-
cle. Contrary to traditional beliefs, nowadays modern linguistic concepts ofearly litera-
cy are being built, which is increasingly treated as a holistic process of specific skills
thatform the basis ofa language. The basic strategy ofthis concept is “learning every-
thing” “through everything” (in the meaning ofindividual language skills) by using dif-
ferent activities mixed with elements ofplay and informality. One ofthe basic principles
of this concept is development (of cognitive, emotional and social components), pro-
gressiveness and individualization at the “input™, through the process itself, by monito-
ring the progress and micro-methodic modeling adapted to the individual needs, and at
the “output” when everyone reaches their maximum in their own development. These
are serious and complex requirements and priorities adopted at the theoretical level,
and they are occasionally implemented in the daily practice. This raises the issue about
ways ofeducational compensation in the direction of modern strategies to become daily
teaching routine.

Children in preschool age should be put in many situations in which they hear,
write, read and speak. Early linguistic literacy has a global importance and it is an inte-
gral part ofthe overall developmentprocess, but also itsfoundation, since without deve-
loped language skills, the learning process is almost impossible. On the other hand, this
process of acquiring linguistic competences is a process of continuous improvement,
and notjust aprocess ofrealization ofcertain primary objectives, programme anticipated.

Key words. EARLY LINGUISTIC LITERACY, LANGUAGE SKILLS, READ-
ING, WRITING

Introduction

For a longer period of time, the authors who are interested in the study of early
literacy, have most often studied reading and writing in terms of the time when a child
shows readiness for education in this field and they have studied the sequence of read-
ing and writing. While researching the issue of reading, the focus is placed on the study
and determination of the components of good reading, visual discrimination, remembe-
ring written characters and group of signs (Bukovic & Rot, 1981). In studying the issue
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of writing the following problems are most frequently highlighted: the motoric foundati-
on of writing, movements that are made during writing, establishing the prerequisites
for writing and defining, denoting and experimental testing of different exercises for
graphical representation of certain types of lines and shapes.

In the context of the model, which aims to develop the skills, teaching of read-
ing is primarily understood as a development of visual abilities, as a foundation for suc-
cessful decoding of symbols and their spoken equivalents, while teaching of writing is
reduced to recognition of letters, memorizing and successful graphic reproduction of the
letters.

In this traditional model, tutoring of reading and writing is always associated
with teaching. Probably that is the reason why researchers invest most of their energy in
seeking an answer to the question of children’s readiness for reading and writing. Re-
searchers focus their attention mostly on determining the powerful criteria on which the
readiness of children for these two language skills can be determined and measured.

On the contrary, contemporary authors considered this problem as completely
irrelevant and are highly critical to this concept. Thus, according to Princes (Princes,
2007) the concept of readiness itself is derived from the attitude for standardizing the
physical and mental abilities among children. The claim that a child is not yet ready to
read, does not explains why it cannot adopt the concept of reading. The first stage in the
explanation of this claim is that the unpreparedness leads to failure in reading, or as a
hidden factor (Princes 2007) there is a lack of determination of the actual parameters of
unpreparedness to master the reading skill, against the situation in which another child
achieves notable progress in this area (Princes, 2007).

The most frequent answers to the question: “when a child should start its lan-
guage literacy?” - are: “when it shows readiness” or “when it shows interest.”

According to some more recent findings, that were studying the problem of
ways preschool children are learning, as well as intensification of studies of early langu-
age literacy, a completely different scientific image is created, whereas much of the tra-
ditional beliefs, including that of the effective commencement of developing language
skills, have proved to be incorrect. Nowadays, only few authors are willing to debate
about the need of early literacy among children. Even more, since today it is known
with certainty that even though early literacy creates a solid base for cognition of the
world; it also provides a higher level of development and facilitates further learning. It
provides an opportunity for accumulation of knowledge and deposition of information.
The process of learning the reading and writing affects the development of the process
of thinking, development of general semiotic capability, and influence on the process of
thinking, classifying and on memorizing and reasoning.

Brouner provides an interesting contribution in terms of early literacy, compa-
ring the psychological effects of early literacy and formal education. According to him,
in almost all cultures in the world, reading and writing are always associated with
school, so that it is not possible to separate literacy from formal education. From today's
perspective, Brouner's claim is arguable. However, this interpretation of Brouner points
out to the necessity of profound and nuanced view on this issue.
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Supporting the belief of the traditional educational concept, in terms of the or-
der of learning of reading and writing, contemporary authors suggest that reading and
writing represent two sides of the same process, a process of mastering the written lan-
guage. Hence, Garton (Garton, 2009) points out that those early writing attempts mean
active participation and directed attention of children. Besides, children's attempts to re-
cord what they are saying helps in interpreting the relationship between writing and the
oral word. A third advantage, which builds on the previous ones is that early writing has
a positive impact on the development of the ability to read. Namely, in early writing,
children direct their attention to individual letters, which creates a base for detecting the
correspondence voice - letter, which is a foundation for reading and writing. Trying to
read what they wrote, children are able to easily understand the relationship between
reading and writing.

Today, even the authors with different orientations agree that early literacy, i.e.
literacy evolving before the start of formal education is a necessity, primarily as a result
ofthe needs of modem living. It is a fact that today children are increasingly surrounded
by a world full of written messages and even a simplest social “transaction” requires
knowledge of the written speech. Hence, the process of building a written culture should
start considerably earlier. Children between three and six year of age are trying to read
and write, disclose the principals involved in reading and writing and develop a network
of understanding the mles of writing.

Learning as a transmission or transaction

Most of the mistakes in early literacy among children are due to misunderstan-
ding the process of learning at preschool age.

Authors who understand teaching preschool children as a process of transmis-
sion, in which adults appear as “tutors” and “transmitters” of knowledge, whereby con-
tent and time for learning are determined without regards to the children's needs, advo-
cate the understanding that adults can and should control the process of learning, inclu-
ding the learning of reading and writing; they can determine the optimal time when one
should start with learning and the like. The expected results of this meaningful and con-
trolled work are often reduced to acquisition of knowledge by the children. However, in
such circumstances, children gain negative experiences, such as that their initiatives are
irrelevant, they often give answers without previous considerations, and successfully
leam the role of passive recipients of selected content.

Today, thanks to modem pedagogical-psychological knowledge, teaching the
preschoolers is considered as a transactional process in which the child actively partici-
pates in the process of acquiring new knowledge based on personal experience and acti-
on. The activity of the child at this age is not intentionally provoked, but it is spontane-
ous and natural. Children are learning based on interaction with objects and persons,
starting from their own needs and based on the already existing experiences. Gradually,
that activity is transferred internally, passing into a mental activity. The mental activity
is always encouraged and supported by outward activity in the world of concrete ob-
jects. Therefore, modem conditions of living and growing enable children to have a
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much more proactive role in building the knowledge of written language. Development
of written language in preschool children, according to the latest knowledge, is not due
to the successful vocalization of letters, or infinite writing of a series of same letters, or
the interpretation of tests that measure results in teaching. The insight in the content of
knowledge of the written language and the analysis of the development of those find-
ings, justify the stated position and require the use of a new model of early language li-
teracy of preschool children.

Children’s implicit knowledge of written language

In the past twenty years, the authors dealing with the early literacy managed to
create a large fund of scientific knowledge, which shall also include the findings that
children are literate through everyday experiences. In general terms, there is an agree-
ment about the nature and content of the knowledge of the written language at preschool
children. The recent findings show that children have an implicit, intuitive knowledge of
literacy, and that they have their own views and beliefs about the written language. “The
implicit nature of this knowledge suggests that children are able to talk about certain as-
pects of this knowledge, but they are unable to express in words what they know about
the written language” (Goodman, 2000). Summing up the results of many of his qualita-
tive research Goodman enumerates what children know about literacy. “They know
what the functions of written language are, they know who could use that language, they
know what reading is, they know who can and who cannot read” (Goodman, 2000).
Children know what is writing and what its forms are, they know who writes, what to
use for writing and what the purpose of writing is.

The analysis of early child’s attempts to understand and interpret written signs,
together with the conclusions of the studies give a more clear picture of the intuitive
knowledge of children. At the time when they express their first interest in writing,
children already explore other systems of expression. One of the problems they face at
this age is making the distinction between drawing and writing. There are some results
which show that at the beginning children cannot make a clear distinction between these
two systems of expression. Hasbrouck, J. and Tindal (2006) found that children aged 3
to 4 years think that a name written in letters is a part of the picture. Understanding the
function of writing is in constant progress for children. First, there is the stage when
drawing and writing are seen as the same process. Then, the stage when the writing is
seen as marking or description of the picture follows, and finally comes the stage of ful-
ly understanding the function of writing. At the time, when they start to write children
have a completely vague idea of the function of writing and hardly distinguish speaking
and writing. Specifically, children write letters and use them to present or to write certa-
in words, before they find out that they can communicate with those words.

Initially children have some idea of the general function of writing, that it con-
tains a message. In addition to that are early attempts to write the words, which are pro-
nounced. Once they become aware that writing has a message, children are looking for
ways to do it themselves. Once they understand that writing of a series of letters is not
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an exclusively graphical version of the message, they gradually begin to understand the
rules of correspondence between speech and writing.

Written speech is a symbolism of second order, which means that letters appear
as symbols of voices, and vocals as symbols of words. In verbal speech the child con-
nects a group of voices with an object or phenomenon, and thus learns the name of the
object or phenomenon. Now the child needs to understand the word, outside the context
of use value, outside the function to which it serves. The child needs to understand that
the word is a set of independent, but related voices, and knows his graphic representati-
ves - the letters. Due to the complexity of this process, numerous difficulties can occur
in early literacy. In the initial phase children very vaguely comprehend the meaning of
the word. When they make their first attempts at writing, some children know the com-
position of a word and what it refers to, while others have some understandings. Name-
ly, they realize that nouns are words but do not understand that the same applies to other
grammatical forms, too (conjunctions, adverbs, adjectives, etc.). It is completely under-
standable if we take the very nature of speech into consideration. Because of that, the
child finds it difficult to identify the words in the speech. Even when it learns that in the
writing it should leave a space between two words, it still can have problems, because it
is not able to determine with great confidence what single word covers a certain voice
signal (Garton, 2009).

Children’s awareness of the structural features of the written language, especi-
ally their concept about how a word looks like and how it separates during writing, is
also a significant problem in the context of early literacy and, as such, it captures the at-
tention of researchers. Garton (Garton, 2009) conducted an interview in which children
were asked about the space between the words on a printed sheet. According to the re-
sults of this research, he concluded that a small number of preschoolers may provide a
better explanation about this problem. Most of them said that without space between
words, they would intermingle. When they were asked whether certain registered se-
quences of letters are words or not, children often excluded shorter words (such as con-
junctions, prepositions and adverbs). Numerous researchers sought to determine the cri-
teria on which children recognize the words, but their results are not compatible. Accor-
ding to the results of some researchers, small children find the form of the letters as a
key to recognize the words, not the length or composition of the word. Starting from the
assumption that the nature of children's basic understanding of the written language can
be detected by mistakes in their attempts to recognize words Hiebert (Hiebert, 2008) ga-
ve herself a task to compare the answers preschool children provided for written words
from a familiar text to the answers children give to the same stimulants presented in the
form of traditional reading tasks. This survey was meant to reveal the children’s under-
standing of combining the letters in different words. The results show that children can
use the context to understand the meaning of the written word.

The increase in the personal experience of children obtained by using books
and active interaction with the printed words, positively correlates with the ability to se-
parate the written from the verbal language. In one case study (Platone, Hardy & Beau-
te, 1989) it is determined that repetition of a situation of a joint reading stories to child-
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ren allows a clearer perception of the limits of spoken words and clearer differentiation
of the verbal from the written language.

Preschool children poorly recognize the rules of reading and writing. They do
not know the rule for instructions of articulation, which is to write from left to right,
they do not understand the importance of the position of the letters and their orientation.
Garton (Garton, 2009) writes about the need for proper understanding of some other ru-
les in writing. According to him, children do not have an experience that punctuation
marks and letters have a different function. “The letters provide information on the voi-
ce whereby a word was written while punctuation marks provide information about
grammatical structure” (Garton, 2009, 158).

In the process of learning the rules of writing, children should habituate techni-
cal vocabulary, which is used to refer to different concepts. A group of researchers (Mc-
Celland, Acock & Morrison, 2006) offers an illustration of the necessities to be taken in-
to account when teaching the preschool children. Children need to know what is a letter,
what is the name of the letter, what is a word, and should also be familiar with the mea-
ning of other words that are used in teaching of reading. Goodman (Goodman, 2000)
and many other authors emphasize that a necessary condition for successfully mastering
the craft of writing is understanding the meaning and function of writing, primarily as a
written version of the speech, and can be used in memorizing or as a means to commu-
nicate at distance. Creating situations, in which children are motivated to make attempts
at writing, can be an extremely useful base for developing the conception of writing.
Active participation in the process of writing often leads to cognition of language ele-
ments. In support of this conclusion are the results of an interesting survey. Starting
from the idea to organize a teaching situation that is based on children's spontaneous
writing activities, assuming that children derive their conclusions not only from a writ-
ten text but from the overall (both graphical) context that surrounds the text, Teberosky
(Teberosky, 2009) manages to develop a set of situations within the activity of writing
with images. Wanting to receive written nouns and longer phrases from children, she ga-
ve them a task to write different words (addition to the names of the children in the gro-
up, a list of names of story characters, a list of Christmas presents, a list of things need-
ed for travel etc.). The results showed that such situationally designed requirements,
when children understand why they write, and are required to write a content that is fa-
miliar to them, allows children to be successful in solving tasks.

Striving to develop a teaching procedure similar to children's spontaneous acti-
vities, which by the way will sharpen their perception and will assist them in understan-
ding the function and rules of writing, Teberosky (Teberosky, 2009) in another study of
preschool children (aged 4 to 5 years), gives them a task to draw up an advertisement, a
personal notice or a similar written form. The author starts from the knowledge that
commercial advertisements and materials are a printed material, which is good and
helps in learning of written language. This, according to her, is primarily due to the wi-
despread presence of ads, their graphic constancy (same type of letters, same colours
and shapes) and high level of conventionality and stereotyping. The incorporation of va-
rious graphic prints, present in real environment of living and growing, creates conditi-
ons close to the children’s extracurricular experience. This starts from the assumption
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that children from urban areas can recognize and identify the message, thanks to its pic-
torial context. Here the methodology of “progressive decontextualization is used, con-
sisting of inclusion of a growing number of text keys at the expense of those figurative,
picturesque ones” (Teberosky, 2009, 146).

It has been established that children use different procedures in order to inter-
pret the meaning of the words in a written text. Equally interesting are the form and
content of the message produced by children. Namely, children tried to define the pro-
duct they “advertise”, to recommend it for purchase and stress out some of its important
features. Teberosky concludes that child’s interaction with printed material from real en-
vironment contributes not only to increase the level of awareness about the various mes-
sages from the printed material, but also to the development of capabilities for expressi-
on and interpretation of messages made in attempts to draw up an advertisement.

Besides naturalistic studies and experimental research into understanding the
written language in preschool, authors sometimes use some other methodological soluti-
ons. So, trying to describe and elaborate early attempts to attain to the world of printing,
authors who support Piaget’s orientation are using the clinical approach. According to
these proponents, this approach has an advantage over others, since it provides a clear
insight into the consistency of children's thinking as well as insights into the clinical in-
terview which involves expression of the children's thoughts, that is, it requires from
children to say why they answer in the manner they do and to specifically explain the
contradictions in answering.

Psychogenetic theory of literacy evolution

According to these authors, there are universal rules in the manner and deve-
lopment of conceptualization (developmental stages experienced by children) in the
field of written language, regardless the culture to which they belong. They distinguish
three important development stages in learning of the written language. First children
preserve writing as a system different from drawing. During the first stage, after a series
of active research, children come to the conclusion that it is not possible to draw and
write using the same kind of lines, and the difference is in the method of organizing tho-
se lines. During the drawing, lines are arranged so that they could follow the contours of
the object, while in the writing other organizational systems apply. By distinction, child-
ren very quickly manage to recognize two basic characteristics of each written system:
linearity and existence of sets of arbitrary shapes (because letters do not reflect the sha-
pe of the objects, they are subordinated in a line system). “The relationship between
image (illustration) and written text in a picture book or in a storybook is a new problem
for a child, who is trying to solve, following these rules of organization. Letters are used
to present something important in the world of objects, while painting cannot do the sa-
me” (Hasbrouck, J. and Tindal, 2006, 636).

Once the child perceives that letters are representing the names of items, it be-
comes a significant issue how the letters should be sorted, so that they can adequately
represent the names. The child begins to discover the conditions that must be satisfied
for the written sequence to be readable. Hasbrouck, J. and Tindal (2006, 643) think that
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in the moment when a child first learns that the part of what is written is composed of
several individual parts, it starts setting of important assumptions about written langu-
age. One of those assumptions concerns the number of signs. In other words, since then
graphic material begins to be perceived as part of a whole, or as a part that can be divi-
ded into individual elements, whereupon the coordination of these various parts consti-
tutes a particular problem to the child. The child approaches in solving the problem by
presenting and testing the hypotheses, through action or verbally, depending on situation
in which is situated. The way children sort out the problem of the relationship between
the parts and the whole, in their initial attempts to write a word, creates conditions for a
variety of assumptions, different directions and contents. The principle of quantitative
minimum (assumption for minimum number of characters) implies that the written word
is always composed of separate parts. Considering the characteristics of a particular si-
tuation, children are finding out systemic solutions, trying out different variants in terms
of the number of elements that provide a readable whole (figure out what is a minimum
number of characters whereby they can write something that has a meaning).

Almost simultaneously children have a second assumption, according to
which, if they want to create (write) something that has a meaning, they cannot use the
same two graphical symbols one after the other. In other words, according to them let-
ters must be different, because if the written sequence contains identical letters, it is not
readable. It is the principle of internal diversity. “Taking these two organizational princi-
ples into account, children can recognize when something makes sense and has a mean-
ing, when it is just a sequence of letters, and when letters form a word” (Hasbrouck, J.
and Tindal, 2006, 642).

However, despite using these two principles, children at this stage of their de-
velopment have not yet been able to implement several written sequences, in order to
find out the criteria that indicate different meanings. Children now begin to seek out the
objective differences in the written sequence and in interpretation. Precisely these ef-
forts are the beginning of a second stage in literacy development. In seeking the objecti-
ve criteria for different graphical representation (interpretation) of different words,
children are reviewing and verifying the following hypotheses: differences in the num-
ber of letters are probably associated with variations in terms of the quantity aspect of
the object (more letters refer to a bigger object, a larger number of objects, or an elderly
person, while a smaller number of letters refer to a smaller object, smaller number of
objects or a child). A second possibility to search for the way to control the quantitative
variation is to determine the minimum and maximum number of letters for each written
word. “A child can resonate as follows: If a word must have at least three letters, but no
more than 6 or 7 letters, then there is a possibility of creating a quantitative differences
within the offered set of written words” (Hasbrouck, J. and Tindal, 2006, 638).

Differences between written sequences can be explained by the consideration
of qualitative aspects. In that case, the following solutions are possible: if a child is fa-
miliar with a greater fund of letters, it may use different letters (without altering the
quantity of letters). If a child has a limited fund of letters, it can change one or two let-
ters (for example the first letter) to write different words without changing the remain-
ing letters. “In a case when the number of letters is limited and small, the child can be
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successful, changing the position of individual letters” (Hasbrouck, J. and Tindal, 2006,
639.)- Hasbrouck, J. and Tindal stress out that all such children’s efforts to represent dif-
ferent words in a graphically different manner, do not mean that they have knowledge of
the vocal pattern of the written word and its written form. Only the third stage is marked
with a “phonetic awareness” for the written.

Children now set hypotheses on the relationship between verbal and written
language. Symbolic hypothesis is the first serious attempt to face a very significant
problem: link between the whole (the written sequence) and the constituent parts (the
letters). Syllables, as subordinate parts of orally stated words, are usually put in corres-
pondence with the ratio 1:1 with the subsequent parts of the written sequence - the let-
ters in the words. There are possible variants, syllables to be replaced by a single letter,
which means that the word will have as many letters, as there are syllables. Children re-
place a syllable with one letter, most often using any letter for whatever syllable.

The symbolic hypothesis would soon be discarded, thanks primarily to further
children's experience and interaction with the written. Similarly, it happens with the
symbolic-alphabetical hypothesis.

When a child finally reaches the third sub-phase, the alphabetical hypothesis, it
has acquired an understanding for inner nature of the alphabetic system, but still does
not know the specific orthographic structures of the language (for example punctuation,
use of small and capital letters, etc.). A child understands that the similarity of the vo-
cals also implies some similarity of the letters, just as it knows that the differences in
vocals requires use of different letters. So, it writes under that principle, which is one of
the most important principles of any alphabetic letter.

Of course, this is not the end of the construction of the written language. Like
any other stage, the alphabetic level is the final point of the previous development, but
at the same time a starting point for subsequent development. At that stage, many cogni-
tive problems are solved, but new problems will continue to arise.

Implications

Starting from the contemporary opinions and beliefs about the nature of child-
ren's knowledge of the written language, the way children approach the discovery of so-
me segments of the written language, as well as the ways that can facilitate that process,
making it developmentally worthy, may also involve some educational implications. If
we expect educational impact to have a forehanded and optimal effect, it is necessary
that children’s knowledge and competencies are taken into consideration. A common
practice in kindergartens and schools is to ignore the experiences of children.

Considering the findings of the psycho-genetic development of literacy, child-
ren should be placed into the centre of the learning process, to respect their personal
learning strategies and to appreciate the fact that a child leams in a social context. This
means that every child should read and write according to their individual ability. If we
start from this position in the process of working with children, a completely different
interpretation of their questions or their unusual responses is possible.
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Each educator/pedagogue must understand the developmental meanings of cer-
tain unusual answers or questions posed by children, and learn to act in the direction of
confronting children with certain problems that occur at key moments in their develop-
ment. He/she should observe how children reveal knowledge and how they resolve their
own dilemmas. Thus, the educator/pedagogue becomes a careful observer of children's
interactions with the written language, and becomes a researcher of the everyday work-
ing environment. Such a social context, according to the findings of many authors, can
facilitate and accelerate the development of the early linguistic literacy.

Children can learn to read and write through interaction with the educator/
teacher and other children, while learning productive exchange, through various types
of interaction. This method of work allows a development of communication skills in
young children.
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