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NMMWYBAHKE MEPIIBU LENW BO MHOANBUAYAJIEH
OBPA30OBEH TMJ1AH

Mo>keme da cTurHeme do LenTa wToja rnedame nped cede,
HO He mo>KeMme da dojdeMe do LenTa WTO He CMe cuja Hu nocTasune!

KpaTka cogp>kuHa

Bugejku cekoe deme e yHMKaTHO, He MO>Ke da ce Hanpasu obpasel, nam cTaH-
dapdna copma 3a nuwyeare Mepausu Uenm eo undueudycumuom o6pa3oBeH nnaH
(Lorn). Aypwn n dee nnm noeeke deya co CAMYHM TEWKOTUM MM CO UCTa COCTOjb6a (Ha
npumep, ayTusam nam AOX[) pasnuyHo Ke yyaT, Ke Ce pa3BuBaaT UM pas3iuyHO Ke Ha-
npedyeaam, u3aToa He MO>KaT da umaaT ucTw Uenu eo NOT.

Od ronemo 3Havewe e MO da rvn cnedu HacTaeHWTe NNaHOEN U OpraHM3aLu-
jaTa eoyumnuwTeTOo, Kako u da dudejacHO HanmuwaH u necHo npriueHnus. bpojoT Ha
uenuTe He Tpeba da 6ude MHOry ronem, a nocTaeeHuTe Lenu Tpeba da rv mspasyea-
aT OYeKyBaHWTE NO3NTUEHN NOCTUrHYBaba, da He ro n3pasyBaaT OHa LITO YYEHUKOT
Hema da ycnee da ro nocTurHe. AcTo Taka, Ba>KHO e (hokycoT da 6ude Ha nocmaey-
eame KpaTKOPOUHM ¥ cneundnynm uenn, a He da ce rnobanuampa co nocTaeyeawe on-
WY Lenn.

Bo 089 mpyd Ke npuka>keme VMIOT Ha yyeHuk eo |V oddeneHue, a akueHTOT
Ke ro cTaBWMe Ha MpoUeHaTa Ha MOMEHTAaNHOTO HMBO Ha (DYHKLMOHANHUTE CNoco6-
HOCTW, Ke I OTKPMEME HErOBUTejaKu U cnabn cTpaHu, Ke 06pHeMe eHUMaHWe Ha ni-
LyBakeTO MEP/MBY LIENM M Ke M nocounme npotfedypume 3a Mepetrbe Ha paseojoT eo
odnoc Ha eodmunume Lenu.

Knyunn 36oposu: MHAVBWAYANEH OBPA3OBEH IM/AH, LIEMN, YUE-
HUK HACTABHUK

Boseg

O6pa3oBaHMETO MOCTOjaHO € NPeAMET Ha MPOMEHU nopaan 6aparba LTo Mpo-
M3neryBaart ofj 3aKOHCKaTa perynaTtusa, Off HOBUTE OTKpUTUja BO 06Pa30BHOTO MCTpa-
XYyBatbe U 0 (hNYKTYUpaukuTe O4YeKyBatba Ha OMWTECTBOTO. TakBUTE MPOMEHM NpeT-
CTaByBaaT NMPeAW3BMK 3a HACTABHWLMTE, 3aLITO TMe Ce 06WAyBaaT Aa ro cnejat passo-
joT 1 fa ogpxKyBaaT BUCOKM NpoheCcOHaNHM CTaHAapAW BO HacTasata.

OG6nacTa Ha NMoceGHOTO M Ha WHK/Y3MBHOTO 06pa30BaHWe e BO (HOKYCOT Ha
BHMMAaHMETO Ha UCTPaXKyBauuTe W KpeaTopuTe Ha MOMUTWKK BO TEKOT Ha MOCNeAHWTe
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30 roamHm, a Toa, 6e3 COMHeHWe, 3Hauun feka HacTaBHMLMTE Tpeba aa rv pasrnepaat
noTpe6uTe Ha CUTE YYEHULM BO HUBHOTO OffiefleHMe Aa YCBOjaT HOBM mien v aaja pe-
BUAMpaaT CONCTBEHaTa NpakTvka. MHOryMuHa HacTaBHMLM 0 Mo3gpaByBaaT Mpegus-
BMKOT 3a MPOMeHa M noTpe6aTa of yuerbe HOBM BELUTUHM MW 3a pa3buparbe Ha HajHo-
BUTE Teopumn, GUAEjKM co Toa Ce 0CBEXYBA HUBHOTO COMCTBEHO pasMUCNyBatbe U UM Ce
Hy[faT HOBW WCKYCTBA BO HacTaBaTa. HO, HEKOM HacTaBHWLM CMeTaaT feka Kako rnocre-
AMua Ha MPOMEeHUTE Kaj HUB Ce jaByBa 3rofieMeH CTPec NMopaan HeEMOXHOCTA fja OfroBo-
paT Ha MHOTyTe O4YeKyBaka CO Kou ce coodyBaaT (Rose u Howley, 2007).

Bo noseKkeTo 3emju, NMOronemMnoT Aen of AeHOT feuarta ro noMMHyBsaaT BO Npo-
CTOpPUN 3a Y4erbe, KOULITO HUe T HapeKyBame ,,y4yunuwita® unm ,,yunndmumn®. Bo yum-
nuWTaTa ce cpekasaaT CO HACTaBHWLM, OCTBapyBaaT BPCKW CO CBOMTE BPCHULM, Ce 3a-
Nno3HaBaaT CO HaCTaBHWOT MaTepujas 1 yyaT Cropef PasNMyHN HaCTaBHW CTpaTeruu, a
CeTo TOa MMa rosieMo BAMjaHWe 3a HUB BO TEKOT Ha TOj Nepuof, 0f, HUBHWOT Passoj.

3a ga MOXe fa ce MOCTMrHe eMKacHO yuere, Tpeba ga ce cosgage, npea ce,
6e3befHa, eayKaTMBHA CpefMHa LITO Ke ro 3aApXu BHUMAaHWETO M Ke ro MOTTUKHE WH-
TepecoT Ha yyeHuunTe. HacTaBHUKOT Tpeba Aa buie curypeH feka yyeHuLuTe, BCyLU-
HOCT, IO y4aT OHa LUTO Ce O4YeKyBa Of, HVB, fleKa HMBHaTa efyKaluja npuaoHecysa 3a
nogobpysare Ha HABHWOT KBA/IMTET HA XKMBOT, 3a MOCTUrHYBae pamMHOTEXa Mefy He-
3aBMCHOCTA 1 3aBMCHOCTA U [leKa ce MOAroTBEHN fja BOAAT UCMOJHET XMBOT U fa bugar
3a/l0BOJIHN KaKO rparaHu W YieHOBM Ha HMBHATa OMNLWTECTBEeHaA 3aefHuua.

"opeHaBefjeHOTO Ce OfjHecyBa Ha CWUTe YYeHuLMW, U feuara co nocebHn obpa-
30BHU NOTPe6bU 1 OHMEe cO TunuueH pa3soj. 10-15 NpoLeHTM of yyunuwiHata nonyna-
uuja ce geua co nocebHn 06pas3oBHN nNoTpebu (MOI). HuBHMUTE nocebHM noTpebu ce
pesynTaT Ha noBeke (HaKTOPW, Kako LUTO Ce: CEH30PHW, (DU3NYKM, WHTENeKTYanHu W
E€MOLMOHA/THU. YUYeHUUMTe CO nocebHM 06pa3oBHM NOTPeOM MMaaT TELKOTUM BO MOC-
TUTHYBaHETO aKafleMCKW YCrex Cropes YHUINLLHUOT KYPUKYNYM, TELWKOTUM [ia YCBO-
jaT ofpefieHn (HU3NYKM 1 COLMjaIHW BELLITUHM COOABETHU 3a HWBHATA Ky/Typa, Kako u
TELKOTUN BO [OXMBYBare caMornoyut. HWBHWUTE nocebHW noTpebu ce npoTeraat Of
rofiemn 00 ManuM u M pediekTmpaar (M3MONOLWKUTE U cpeanHckuTe aktopu (Mit-
chell, 2008).

HactaBHuuuTe, Kou Tpeba fa ro obesbegat HajaobpoTo obpa3oBaHUe 3a CBOU-
Te YYEHWULM BO MHK/Y3UBHUTE YYWUIHULM BO OCHOBHOTO 06pa3oBaHue, Tpeba fa npuda-
TaT Aeka o6BpcKaTa KOH NpodecMoHanHMOT passoj e KyyHa.

Kora 6vne npawaHu 3a ycnoeuTe WTo Tpeba Aa ce co3fajar 3a fa ce npudga-
TaT yyeHuun co nocebHu obpazoBHu noTpebu (MOM) BO HUBHUTE YUUNHULMW, HACTAB-
HULMTE, 6e3 UCKIYYOK, YKaXane Ha notpebaTa 0f NOBMCOK CTeMeH Ha nNpodecroHaneH
pa3Boj, 0CO6EeHO BO BPCKa CO M3BeAYyBake HacTaBa CO YYEHULM CO pas3IMyHN CNOCOGHO-
ctn (Cook, 2001; Romi n Leyser, 2006; Rose, 2001). onem fgen of HWB UCKaXane 3a-
FPVXXEHOCT NOpaAW Toa LUTO Ce OYeKyBa TWe Aa MpejaBaaT Ha YYeHMLM LITO MMaaT no-
cebHn noTpebu nnm 3a Kou e NoTpebeH MOMHAKOB NPMCTaN CO KOj TWe He Ce 3ano3HaeHu
1 3a WTO MMmaat 4obreHo manky obyka.

Bo ncTtpaxyBsareTo WTO ro cnposegosme Bo 2013 rognHa Ha BKYnHo 879 Hac-
TaBHUUW 04 25 pefoBHM OCHOBHWM yuunuwita Bo 17 onwTuMHU BO Peny6nvka Makefo-
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HWja, NPV WTO r'M UCNUTYBaBMe CTABOBMTE HA HACTaBHULMTE 3a BK/y4yBarbe Ha feuara
co MOTM BO pefoBHUTE yynUnuMLLITa, L0jA0OBME 40 CO3HaHMe [eKa HaCcTaBHULMTE Kou BO
CBOETO oAfeneHne umane yyeHuk co MOI nmaaT HeraTvBeH CTaB KOH OBa MNpaLlarbe.
ViMeHo, of BKYMHO 879 HacTaBHUUM, 601 HacTaBHMK (68.4%) Mmane UCKYCTBO BO pabo-
Tarta co yyeHuum co MOI, Ho camo 173 HacTaBHMUM (19.7%) ce NnoAroTBeHW NMOBTOPHO
fa npudatat yyeHunk co MOIM Bo cBoeTo offdeneHune. 664 HactaBHuMUM (75.5%) ce u3-
jacHune geka nmaaT noTpeba oA AONOMHWTENHA efyKauumja, AofeKa KOHTUHYyMpaHa no-
MoLU of AedhekTonor 6apaa BKYnHO 687 HacTaBHUUM (78.1%) (Dimitrova-Radojichikj n
Chichevska-Jovanova, 2013).

BucTunHaTa e feka Hema YHMBEP3alHO PelleHne 3a cMTe NpeanssuLn BO yye-
HBeTO. YUYeHuunTe ce MHAMBUAYAHW BO CBOMTE NOTPetu.

YcnewHaTa HacTasa ce 6asupa Ha MO3UTMBHU OAHOCW W efeH HaCTaBHUK
Tpe6a fia ro Npeno3Hae B/IMjaHUETO Ha HEroBMTe MOCTAMNKM U BP3 YUeHETO Ha JeLaTa.

lapHep n Oejsuc (Gamer n Davies, 2001) nocoyyBaaT HEKO/IKY npaLlawa LUTo
Tpeba ga cu ry nocTaBaT HaCTaBHMLMTE 3a fa MOXaT Aaja crefaT peaimsalnjaTa Ha Ha-
cTaBaTa LUTO ja W3BefyBaaT, Kako W pe3ynTaTuTe Of M3BefeHaTa HacTaBa. Crnopes Tap-
Hep ¥ [ejBuC, KNYy4YHM Mpallawa LWTOo Tpeba Aa cv rM NocTaBu CEKOj HaCTaBHUK 3a CBO-
jaTa HacTaBa ce: ganu MOTTWKHYBaM pPas3U4YHU BUIOBW yUYeke - KOW, Kako; LWTO npa-
BaMm 3a fa rvu noaap>kam pasiMyHuTe engoBn yuere; fanu ro MeHyBaM MOjOT HauuH Ha
npefaBake - Kako; fanu NpoMoBupam (hiekcubunHo, KonabopaTUBHO yyere; Aaauja
nnaHupam mojaTa yuunHuua cnopes cebecyu unn cnopes yyeHuumTe; ganm MouTe npe-
[aBara CejacHu 1 HeAABOCMUCIEHU; Aanu MM y4aM cUTe Aeua; fann faeam COOLeeTHM
noganbu Ha cuTe deua; Aam CUTe Aeua ydecTByBaaT; Aanu 0b6esbefyBam anTepHa-
TVBHU HAUYMHN Ha OLEHyBare/ycrnex - Kou.

HajBaxxHa KapakTepucTMKa Ha MHK/1Y3UBHMOT MPOLEC e Aa co3gagat onTumarn-
HM YC/IOBM 3a CUTE yuyeHuUW. [lOKOMKY HaCTaBHMKOT CE MOCBETWM CaMO Ha AeTeTo CO
MO, Toraw 6u ce fo6un cnpoTMBEH epeKT, HENOBO/IHA aTMoctepa 3a paboTa, eTUKe-
TUpake Ha AeTeTO CO NMPEeYkM BO Pa3BOjOT Kako MPUBWIErMPaHO U, CEKAKO, HEraTUBHM
peakuun of CTpaHa Ha OCTaHaTMTE POAUTENU.

WNcTo kako WwTo ovekyBaMe AOKTOpWTe fa GMAAT 3amO3HAaeHW CO CeralHuoT
pasBoj Ha MeAMUMHaTa, Taka M HacTaBMLWTE UMaaT NpogiecMoHasHa OArOBOPHOCT Aa
cnefat Yekop co npomMeHuTe Bo obpasosaHueTo (Rose n Howley, 2007).

WHamBuayaneH o6pasoBeH niaH

MugueunayaneH obpasoseH nnaH (MIOM) e yumnuwiteH AOKYMEHT CO KOj ce
06e36eayBa NpucnocobyBawe Ha BOCMUTHO-06Pa30BHUOT MPOLLEC KOH YYEHWUKOT CO No-
cebHun obpa3oBHU noTpebu (Chichevska-Jovanova n Dimitrova-Radojichikj, 2013). Toa
€, CTO Taka, JOKYMEHT LUTO AaBa MH(opMaLuja 3a y4eweTo 1 NpULoHecyBa 3a cnefe-
e, 3a0eneXxyBatbe 1 U3BECTYBatbe 32 HaNPejoKOT M MOCTUTHYBaaTa Ha YH4EHUKOT.

Ha vHanBuayanHnoT 06pa3oBeH MaH ce rnefa Kako Ha anatka 3a niaHuparbe
Ha HacTaBaTa WM M3Haofare COOABETHU MHTEPBEHLMU Kako MOTKpena Ha MpouecoT Ha
yyewe Ha yyeHuuute co MOM. Bo VMOIT ce noctaByBaaT COAPXUHWUTE, METOAUTE Ha
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yuere, KoMKy YecTO fja Ce yuu 3a fia Ce yCBOjaT OfpefeHMN 3Haewa, pasbupare 1 Bell-
TVHU NpeKy aKTUBHOCTW WITO Ke 6maaT nopasnvyHu Of OHWE AafeHW BO 06pa3oBHUOT
Kypukynym. 3a NOI e BaXXHO [a ro cneam KypuKynyMoOT HAMEHET 3a CUTE YYeHuuu, aa
Ce peannsupa, KOMKy LUTO € MOXHO, BO paMKMTe Ha yyunHuuata u fja ce Kopuctar
nporpamuTte, pecypcuTe, TEXHUKUTE 3a NPOLEHA U aKTUBHOCTWTE LUTO UM Ce JOCTanHu
Ha HacTaBHuMyMTe (Homby et el., 1995). Oa ronemo 3Hauere e Bo u3paboTkarta Ha NOTM
[la yyecTByBaaT pas/M4yHU Npounn - poavTennTe, Kou 06e36efyBaaT 3HayajHU WH-
(hopmaumn 1 NOBPaTHWU MHGOPMALMK, KaKO U YYMAULWHWMOT Kagjap (LedekTonosu, Hac-
TaBHWUW, noroneaw, TepanesTu). CuTe Tue faBaaT rofiemM NpUAOHeC BO NpPecpeTHyBa-
HETO Ha noTpebuTe Ha yyeHuuute (Wilmshurst n Buwe, 2010).

Cekoe AeTe e pa3nnyHoO, eAMHCTBEHO, Ma 3aToa He MOXE Aa Ce Hanpasu 06pa-
3ey, UAKM cTaHAapAHa dopma 3a nuwysake Mepnuneu Lean Bo NOMM. U Bo ciyyaj kora
CTaHyBa 300p 3a YYEHMUM LITO MMaaT CANYHM TELKOTUM MM ucTa coctojba (Ha npu-
mep, aytusam uam ALX/), TeMNOTO Ha HUBHWOT MHAMBUAYaEH MPOrpec Ke buge pas-
NINYHO, Ma 3aToa ce M3paboTyBa UHAMBMAYaNeH 06pa30BeH MnaH 3a CeKoja MHAMBMAYa
3ace6Ho (Drifte, 2008).

MHpopmayuute og MOM Tpeba fa 6uaaT goctanHU 3a cuUTe BKIYYEHW BO 06-
pa3oBaHMETO Ha YY4eHMKOT U Toj Tpeba pefoBHO fa Ce peBMAMPa HajManky Tpu natu ro-
auwHo. Mputoa, Tpeba Aa ce 3emMe MpPeABUA U MUCEHETO Ha POAUTENNTE Kako Aen Of
npoLecoT Ha pasrnefyBare Ha HanpepokoT (Special Educational Needs, Code of Prac-
tice for Wales, 2004).

KpajHa uen Ha cekoj MO e ga My ce 0BO3MOXM Ha YYeHUKOT 06pa3oBaHue BO
rpaHuLMTe Ha HEroBMTE MOXHOCTM M COYYBaHW CMOCOBHOCTM M [ja Ce Hanpasu aTMo-
cthepa 3a paboTa BO OAJeNeHNTe BO KOe eTeTo Ke buge npudaTeHo u 3af0BOSHO.

Mepnusn uenn

Bo CA/J] 3aKoHCKM e perynupaHo feka Bo IOl Tpeba fa ce geduHupaat mep-
NBU TOAWLIHN aKafieMCKN 1 (DYHKLMOHaNHW Lenn, co Len fa ce 3af0Bonar notpebute
Ha yyeHuunTte co MOM (Mitchell et al., 2010). MepnuBuTe Len BO YYeHhETO Ce MNocTa-
ByBaaT M0 BHMWMaTeNHa MpoLieHa Ha MHANBUAYaNHUTE NOTPebU Ha yYeHUKOT. [06po Ha-
MULLaHUTe Lenn onuilyBaaT LWTo Tpeba Aa npasu YUYEHWKOT, Kora U Kako Ke ro rnpasu
TOa 1 Koja Ke Buie BpeMeHcKaTa pamka 3a Toa, a npuToa He Tpeba fa buaart CnoxeHu n
[ia He MOXe fja Ce ocTeapar, HO W fa He 6uAaT TONKY efHOCTaBHW LUTO Hema fa MpeT-
CTaByBaaT npefm3Buk (Tabena 1).
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Tabena 1. HejacHa ujacHa uen

JACHAuUen

MofobpyBate Ha UATaETO - yiuTa 15 360pa BO MUHYTA;

MopobpyBatbe Ha CBOETO

- KpeBa paKa Kora caka fia Kaxe Henrro;
- CeAn MUpeH 10 MUHYTK A0/eKa Ce UMTa NpUKasHa,

OAHECyBatbe [APKejKn T paLieTe 1 Ho3eTe MOKpaj cebe;

Mogo6pyBarbe Ha couujanHuTe - copa6oTyBa M UIpa Co YLITE efHO AeTe MPu Urpu co

BELLTWHU npaemna, 10 MUHYTK ABa NaTW HefenHo

HajuecTo, HajetheKTUBHU ce TakaHapedyeHUTe CMAPT-uenu:

Cneuunduunmn (Specific) - 3Haun geka uenuTe ce jaCHU, NPeunsHU, COOABETHU
33 YYEHUKOT U He Ce MPEMHOrY BOOMLUTEHMW.

Mepnusn (Measurable) - 3Haun feka MOXe Aa ce HanpaBu MpoLeHa 3a Toa fda-
NV LenTa e NocTUrHaTa unn He.

OcTtBapnusu (Achievable) - 3Haun geka LenuTe ce peanHu 1 MoxXaT Aa ce noc-
TUTHAT BO PeNaTMBHO KPaTKO BpeMe.

PenesaHTHU (Relevant) - 3Haum feka Le/Ta e pefieBaHTHa 3a NOTpebuTe Ha yue-
HUKOT 1 € cnefHata (pasa BO pa3B0joT Ha KNy4YHUTE 061acTM BO KOMYHMKalmja-
Ta, O{HECYBakbEeTO, NMCMEHOCTA, MaTeMaTMKaTa U CIMYHO.

BpemeHcku orpaHuyenun (Time limited) - 3Haum geka ce nnaHupa uenta ga 6u-
[ie MoCcTMUrHaTa CO YYEHWKOT BO PenaTMBHO KPaTOK BPEMEHCKW MEepUof, OfHO-
CHO Hefienw, a He meceuu. Lienute 3a Kou e NoTpebeH JONT BPEMEHCKM Nepuog,
[0f4eKa fa ce MOCTUIHAT, MOXaT Aa foBefaT [0 ryberwe Ha MoTMBaLMjaTa U OT-
KaXXyBare 0f CTpaHa Ha y4yeHuKoT. Bo MO e noTpebHO Aa ce 3abenexxmn Bpe-
METO Kora o4yekyBame [ieTeTo faja nocturHe uenta (Halliwell, 2003).

YYeHMKOT MOXe fa UMa HajronemMm npobaemun npu ocTBapyBake Ha 006pa3oB-

HWTE LieNn, HO TOa He 3HauM feka Tue Tpeba NpBu Aa ce peannsvpaat. MHOry Yecto ce
CNy4yBa YYEHMKOT fia Nojae Ha yunnuiiTe 6e3 NpeTxofHO YCBOEHW PaBoTHM HaBUKK, na
TOraw NpMopmTeTHA Lien Ke 61ae HUBHOTO COBMafyBatbe. [OKOMKY LeTeTO He ce BKO-
nyBsa gobpo BO rpynarta, Toraw npuMopuTeTHa Len 6mu 6mno NocTUrHyBamwe copaboTka u
[pYyrapcku ofHOCK CO BPCHWULMTE, a N0T0a NPeMUHYBatbe Ha 06Pa30BHUTE LIENM.

CoApXUHA Ha MHAMBUAYAHNOT 06pa3oBeH MiaH

EneH MO Tpeba ga rv cogpXxu cnegHnUBe KOMMOHEHTU:

1 npernep Ha cuHUTE U cnabuTe CTpaHW Ha YYEHWKOT;

. MOMEHTaNIHOTO HMBO Ha PYHKLMOHMPake 1 NOCTUTHYBaHE;
. TOAULIHW Lenu cneun@uyHn 3a y4eHKoT;

A wo N

. Tperses, Ha NporpamMmTe 1 CepBUCUTE KO Ce BKTYYEHN;
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5. HEOMXOAHW MOAU(MKALMMN 33 OLiEHYBatbe Ha MOCTUrHYBatbaTa Ha YUEHNKOT;
6. crefiere Ha HanpefoKOT HA YYEHUKOT; U
7. BKIy4YeHOCTa Ha POAWTENnTe BO eyKaTUBHNOT NPOLieC.

Bo npogomkeHne ke npeseHTupame VIO 3a efieH YUYEHUK, a aKLEHTOT Ke ro
CTaB/MME Ha MNpoLieHaTa Ha MOMEHTA/IHOTO HMBO Ha (YHKUMOHAaNHW crnocobHocTn (Ta-
6ena 2), Ke rv OTKpMeMe HEroBuTe jaku v cnabu ctpaHu (Tabena 3), ke 06pHEME BHU-
MaHVie Ha NULLYBakbeTO Ha MEpP/IVBM LN 1 Ke M MocoyMme npoLeaypuTe 3a Mepetbe
Ha Pa3BOjOT BO OAHOC Ha roguwHuTe uenn (Tabena 4).

Tabena 2. MOMEHTaNIHO HMBO Ha YYMWULLIHW 3HaeHa U PYHKLMOHAHM COCOBGHOCTH
MOTMsa 4.K.

[. K. e yueHUK BO YeTBpTO ofgenieHne. Toj MMa cMMCa 3a XyMOp U e eHaKBO npu-
(haTeH 0f CWTe. YCMeLWHo ja CoBNaflyBa HacTaBHaTa Nporpama, HO MoTpeGHa My e mo-
MOLL 33 CaMOCTOjHO, HE3aBMCHO unTarbe U nuulyBawe. [. K. e cpekeH Kora cam Ke ja
Hanulle foMallHaTa 33a4a, cam Ke ro npoyuTa TeKCTOT MM CO MOMOL Ke MpoymTa no-
LONT TEKCT.

L. K. Ma TelKoTUM BO YnTaweTo. MoXe fja v npeno3Hae NoBeKETO GYKBM U HUB-
HUTE KOMGMHaUuUKM BO 360p0OBMTE, HO, KOra YniTa, MMa nNpobaeMn Npy nNpeno3HaBake Ha
Heno3HaTUTe 360pOBK BO TEKCTOT. UmMTa 6aBHO M TELLKO.

TOj He MOXe CaMOCTOjHO fia rM NpoymnTa TEKCTOBUTE LUTO Ce KOPUCTAT BO YETBPTO
oppenenve. MNpasunHo umnta 95 360pa BO MMHYTA KOra M Ynta TEKCTOBUTE Of BTOPO
OffeNneHvie, HO 0f, YeTBPTO OAfeNeHNe MOXe TOYHO Aa npoynTa 55 360pa BO efHa Mu-
HyTa 1 fa pasbepe 75 % 04 NpOYMTAHOTO. YUYeHUUNTE Of YeTBPTO OafeneHune Tpeba ga
ynTaat nacycu co 90-100 % pasbuparbe, co 6p3nHa og 120-150 360pa BO MUHYTA.

O. K. nva go6pa cnocobHOCT 3a cnyllake. '1 pa3bupa HacTaBHUTE COAPXKMHU Kora
TEKCTOT € NPoYMTaH Of HaCTaBHWKOT, POAUTENOT WK Of HeKOj coyuyeHUK. CnocobeH e
[la n3Befie 3aK/y4OoK Off OHa LUTO ro C/yLla Ha H1BO LUTO e Ha HEerosa BO3pacT.

McTo Taka, MMa TELKOTUU NpY NULLYBakETO CNOXEHW pedeHUUn 1 notpebHa my e
nomolLl. Herosute NUCMeHW 3afayn MMaat MHOTY rpamaTuyky rpeLlkun, peyeHuLmTe ce
KpaTku (3-5 360pa) U HeJOBOSHO M ynoTpebyBa MHTEPNYHKUMCKMTE 3Haun. Ce yuite
He MOXe CaMOCTOjHO Aa HanuLle NMCMeH cocTas. MNpudaka nomoLw 1 NoaapLLKa o4 po-
OUTeNVTe 1 0f HaCTaBHULMUTE. YUn Aa ro KOpUCTM KOMMjyTepoT 3a NuLLlyBake TeKCT, CO
noaApLLKa Ha nocebHa nporpama 3a npaBonucHa Npoeepka. PoauTennTe ce 3arpuxeHn
3a 0BME MPOGEMU BO YMTabeTO M NULLYBAHETO U MUCNAT Aeka My e noTpebHa gonon-
HWTeNMHa nomoLl. Tue ce CPeKHW CO HEroBMOT yCMex No mMaremMaTuka 1 3aToa LWTo uma
npujateny Ha yymnumiuTe.

M3Bop: A Guidefor Writing IEPs (2010).
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KopvcHa nojgoBHa TOUKa BO MULLYBaETO Ha MEPSIUBU Lie/IN € Aa ce pasriesa-
aT CeaHMBE YeTVpU npalliarba;

e [poueHa: WwTo MoXe fa Hanpasu O4.K.?

¢ [locTaByBatbe Lienn: WTo cakame Hue fa nocturHe O.K. Kako crnegeH vekop?
e CTpaTerunja: Kako Ke My MOMOrHeMe Aa ro Hanpasu T0a?

e PeBusnja: wro nma nocturHato A.K.?

Tabena 3. Jaku 1 cnabu ctpaHu

Jaxw cipaiiH Cnabu cTpaHu
[lo6ap cnywaren e MoTpebHa My e NOMOLL NpU YUTabe U
nuiyBake

ImMa TeLlKoTUK BO NULLYBAKETO U NPU

Moxxe Aia n3HecyBa (aKTy
CNefiere YCHU U MUCMEHU HACOKU

[06po ja npudaka nomoLUTa 3a YnTare 0f He mMoXe caMOCTOjHO Aa unTa of
HacTaBHULMTE U Of BPCHULMTE umTaHkKata 3a 4 ogfeneHune

Tab6ena 4. FognwiHUTE Lenn

OcHoBa 3a LUE/ 1

MpasunHo ynTa 95 360pa BO MUHYTA Kora YaTa TEeKCTOBW Of BTOPO OAAeNeHue, HO
Of} YeTBPTO OAfJeNeHVe MO>XKe TOYHO da npounTa 55 36opa Bo efHa MUHYTa 1 fapas-
6epe 75 % of NPOUNTAHOTO.

YueHnunTe o 4eTBPTO OAfeNeHne Tpeba ga umTaat nacycu co 90-100 % pasbuparbe,
co 6p3uHa og 120-150 360pa BO MUHYTA.

en 1: A.K. Ke unta To4HO 90 360pa Bo egHa MUHYTa co 90% pasbupatrse.
1: A.K. K 90 360p il y 90% pa3bup

Mpouesypw 3a Mepere Ha PasBojoT BO OAHOC Ha rOAMLLIHATA Len:
EfHaw Bo Hefenata Aa ce cHuma [.K. Kako unTa, 10roneAcko Hab/byayBarbe
Ha YMTAETO Ha YYUMLLIHWTE MaTepujanu.

Ha poguTennTe UM ce COOMLITYBa NEePUOAMYEH M3BELLTAj 3a HampefoKOT Ha yue-
HMKOT BO OffHOC Ha rofAuLLIHaTAa Len:

1 TenedOHCKM WM MpeKy e-mnoLuTa eAHall MECEYHO;
2. MncmeH u3BeLWwTaj 3a HaNPeAoKOT.

OcHoBa 3a LIEJ12

HeroBaTa HanuwaHa pa6oTa coap><n MHOTY NPaBOMNUCHM FPELLKN, a Hero-
BNTE peyeHMuM ce 06M4HO KpaTkmM co 3-5360pa. Toj Ce yWwTe He MOXKe Aa Hanuwie
eocTas 6e3 MOMOLL.

Llen 2: O.K. Ke nuwyBa TeKCT CO HajManky 5 36opa, ogHOCHO 8-10 360pa, HO BO Hero
He Tpe6a Aa Mma NoBeKe 0/} eAHa NPaBoOMNMCHA rpellka U efHa MHTePMNYHKLMUCKA.
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3apaun:

1. Co mHaMBMayanu3npaHa HacTaBa, Kaj [.K. Ke ce npumMmeHyBaaTt cTpaTteruu
KOW BK/y4yBaaT (DOHETCKa aHanM3a Ha No3HaT 360p M Heno3HaTu 360p0OBMU.

2. Co KopucTere Ha coTeep 3a NposepKa Ha nuwysaweTo, [.K. Ke rn npose-
pu cBOMTE NCMEHM paboTy 1 Ke HanpaBu KOpeKLiuja Ha NpaBonucoT.

3. Co KopucTewe eKCniuuUMTHA CTpaTervja 3a npoLecoT Ha NULLyBawe U Co
MoMoLL Ha HacTaBHWLMTE, 3a TOYHO MpeumsnpaH nepuof, ce nnaHupa A.K. ga
nuwysa no AafileHa TeMa CO KOPUCTeHe npasuiHa rpamaTuika, UHTepnyHKLm-
CKM 3HauuM 1 npasonuc.

4. Co nomoLl Ha BpcHUUMTE nny HacTaBHUMKOT, [.K. Ke ja pasrnega nuiiaHata
3afiaya 1 Ke rv Hampasu NOTpe6HUTE KOPeKLMN.

MpoLeaypm 3a Meperbe Ha HarpegoKoT BO OfHOC Ha roguLIHaTa Les:

1 HepenHn aHanu3n Ha 2 nNuwaHW NpyUMepoka 3a fa ce UCnuTa MpasuIHOTO
nULyBake U MHTEPNYHKLUWja.

2. MeceyHun uHTepBjya co pogutenute Ha A.K. 3a ga ce ucnuta ganv nocrou
nofobpyBare BO NULLYBaHbETO.

3. HepenHo eBufeHTMparbe Ha HanpaBeHaTa KOpeKLuumja of cTpaHa Ha poauTe-
inTe Bp3 nuwwysarweTo Ha [4.K..

Ha poauTennTe UM ce COOMWITYBA MepuoaMyeH U3BELUTaj 3a HanpeAoKOT Ha yue-
HWKOT BO OAHOC Ha roAMLLIHATA Ues:

1. TenehoHCKM Unn NpeKy e-noLiTa efHall MeceyHo;
2. MuncmeH usBeLlTaj 3a HanpegoKoT.

M3Bop: A Guidefor Writing IEPs (2010).

3akKnyyok

MocTaByBaETO Lie € BaXKHO 33 CUTE HAaC BO HALUMOT CEKOjLHEBEH >KWBOT.
Bo pamknTe Ha €AHO yUnauLITe, HAaCTaBHWULWTE, CTPYHYHMOT Kajap U yyeHuuuTe nmaat
npeg cebe uenn wro Tpeba fa rv peann3npaat Ha [iHeBHA OCHOBA. HacTaBHWUWTE Mnna-
HMpaaT Kako faja M3Befar nporpamara Ha HUBO Ha yuunuwiTe, 3a 04pedeHn ofAeNeHu-
ja unn napanenku, 3a rpynu Bo paMKu Ha OffJeneHujaTa v 3a UHAUBUAYATHWN YYEHULM.
MnaHWpareTo 1 NOCTaBYBaHETO LIEIM € MHOTY BaXKEH efleMeHT 3a eeKTVBHa HacTasa,
KOja rapaHTupa Aeka CUTe yYeHULM ro OCTBapyBaaT CBOETO MpaBo Ha o6pasosaHue. Co
jacHW v BEPOAOCTOjHM Lienn, NoCcToM Noronema LwaHca 3a ycnex Ha yyeHuuute. Muwy-
BakbeTO MEep/IMBK LIeIN € BO OCHOBA 3a edpekTuseH VOM. 3a fa ce HanuwwaT oBue Lienu
e()eKT1BHO, y4eCTBOTO Ha HaCTaBHULMTE, POAUTENNTE U YUYEHWULWUTE Of KNacoT e of Bu-
TanHo 3Hauewbe (Adlern, 2008). Co nocTaByBake Lenu, HaCTaBHUKOT MMa jacHa npeT-
CTaBa 3a T0a LUTO Tpeba fa ce Hay4yM, KaKo MOXe Ja Ce Hayyu Toa, a notoa Moxe fa
OLEHM Janu HacTaBaTa e ycrellHa W 0BO3MOXYBa HanpefoK Ha yyeHuuuTe. Co mnocTa-
ByBare UHAMBUAYAIHN Lienn W NnaHupama noefyHeYHo 3a CeKOj YUeHUK, yunaumwtara
MOXaT fa ro cnefjat HanpejoKoT Ha CUTE YYEHULM, AyPU U Ha YYEHULIUTE KOU MOXaT
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[ia uMaaT ronem 6poj TEWKW W/MAN KOMMEKCHW NoTpebu. Toa rapaHTupa feka cute
YUYEHULM HanpefyBaaT, AypU W ako HamnpedokoT e MHOry no6aBeH M BO criopegba co
MHO3MHCTBOTO yyeHuum Bo yumnuwTteto (Halliwell, 2003). KpuTtepuymuTe 3a ycnew-
HocTa Ha MOTT 06MYHO ce 6asmpaaT Ha NOCTUIHYBakeTO Ha NOCTaBEHWUTE Lenu, No WTo
MOXe fa 6uaat getmHupann Hosu uenm (Alkahtani n Kheirallahm 2016).

MO rn ondgaka npupogata Ha NpobnemnTe Ha AeTeTo, NocebHMTe Gaparba,
uenuTe WTo Tpeba fa Ce NOCTUrHAT BO pamMKUTe Ha JafleHO Bpeme, apaH>XMaHuTe 3a
Cnefiere Y NOMOLUTA Of POAMTENNTE, Kako 1 AaTyM Ha peBuamparse. M naeHTumnKyBa
1 obnacTute 3a fiejcTByBakbe BO OAHOC Ha MoTpebaTa Ha YUYEHUKOT 3a HEeMOCPeaHO yue-
e M KakKo [la My Ce MOMOrHe Ha YYeHWKOT [a MOCTUrHe 3af0BO/INTENIEH Harpegok.
OBOj MnaH, UCTO Taka, MM WAEHTU(MKYBA CUTE YOBEUKU WU MaTepujaHU pecypcu.
Llenta Ha IOl e ga ce goHecaT OANYKM BP3 OCHOBA Ha [0OMEeHWM MoBpaTHW MHGopMa-
LMKM co KoM Ke ce nogobpysaaTt y4ereTo M HacTaBaTa BO ugHuHa. VIOM Tpeba ga buge
jaceH, paboTeH AOKYMEHT, a He camo YyLliTe efleH Aen of 6upokpaTujata. JocTaneH u
pas6upnue NOIT cnyu Kako nnaH v eBUAeHLMja Ha OHa LITO Ce NpaBum 3a fa ce 3af0-
BONIAT NOTPe6UTe Ha y4eHUKOT. MNpouecoT Ha pa3soj Ha MOI Tpeba ga 6uge ocTeapnuns
1 epkaceH. He noctou ,,npaBuneH" unu ctaHgapausvupar gopmar 3a MOM. Cenak, 6e3
ornep Ha opmarta, NocTojaT OApefeHU KapakTepUCTUKWM LWTO Tpeba fa rv uma Cekoj
MO 3a ga 6uge etektnseH (Caroline, 2004).
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WRITING MEASURABLE GOALS IN INDIVIDUAL EDUCATION PLAN

We can achieve the goal we see infront ofus,
but we cannot reach the goal we have not set!

Abstract

Since every child is unique, there is no pattern or standardformatfor writing
measurable goals in individual education plan (IEP). Even two or more children with si-
milar difficulties or even in the same condition (for example, autism or ADHD), will learn,
develop andprogress differently, and therefore, they cannot share a common IEP.

It is very importantfor the individual plan to be in compliance with the curri-
culums and organization in the school, as well as to be clearly written and easily appli-
cable. There shouldnt be many goals, and set goals should express the expected positi-
ve achievements, not the things that the student is not able to achieve. Also, it is very
important to put afocus on short-term and specific goals, and not to globalize with set-
ting common goals.

In this study we are going to present IEP for a student in the 1V grade, put
stress on assessment of current level offunctional performance, discover their strengths
and weaknesses, pay attention to writing measurable goals and indicate the procedures
for measuring development regarding the annual goals.

Key words: INDIVIDUAL EDUCATION PLAN, GOALS, STUDENT, TEACHER

Introduction

Education is perpetually subject to changes due to legislative demands, new di-
scoveries in educational research, and the fluctuating expectations of society. These
changes inevitably represent a challenge for teachers, as they try to keep abreast of de-
velopment and maintain high professional teaching standards.

The field of special and inclusive education has been in the focus of attention
by researchers and policy-makers over the last 30 years, and this inevitably means that
teachers should considerate the needs of all students in their class, adopt new ideas and
review their own practice. Many teachers welcome the challenge of change and the ne-
cessity to learn new skills or understand the latest theories, as it keeps their own think-
ing fresh and offers them new teaching experiences. But, some teachers believe that as
consequences of change they have increased stress due to inability to respond to the ma-
ny new expectations which come their way (Rose and Howley, 2007).
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In most countries, children spend the most of their day in the learning areas we
call “schools” and “classrooms”. In the schools, they meet with teachers, make relation-
ships with their peers, are introduced to the teaching material and learn according to va-
rious teaching strategies, and all of that has a major impact on them during that period
of their development.

First of all, in order to achieve effective learning, it is necessary to create safe
educational environment which will retain student’s attention and will encourage their
interest. The teacher must be sure that students actually learn what is expected from
them, that their education contributes to enhancing their quality of life, and to achieving
balance between independence and interdependence, and that they are prepared to have
full and satisfying lives as citizens and as members of their community.

The abovementioned refers to all students, both children with special educatio-
nal needs and children who have typical development. 10-15 percent of the school po-
pulation comprises children with special educational needs. Their special needs arise
from diverse factors, such as: sensory, physical, intellectual and emotional. Children
with special needs have difficulties in making academic progress according to the
school curriculum, in acquiring certain physical and social skills appropriate to their
cultures, as well as difficulties in achieving an experiencing sense of self-esteem. Their
special needs range from major to minor, and they reflect physiological and environ-
mental factors (Mitchell, 2008).

Teachers who are supposed to provide the best education for their students in
inclusive classrooms in primary education need to accept that the commitment to profes-
sional development is crucial

When asked about the conditions that need to be created to accommodate stu-
dents with special educational needs in their classrooms, teachers invariably point to the
necessity of higher level of professional development, especially related to teaching stu-
dents with diverse abilities (Cook, 2001; Romi and Leyser 2006; Rose, 2001). Many of
them express their concern regarding what they are expected to teach students with spe-
cial needs or require different approaches, which they are not familiar with and for
which they have received little training.

In the research we have conducted in 2013 on a total of 879 teachers from 25
regular elementary schools in 17 municipalities in the Republic of Macedonia, wherein
we examined teachers’ attitudes on enrolment of children with SEN in regular schools,
we found out that teachers who have had student with SEN have negative attitude to-
ward this issue. Namely, from a total of 879 teachers, 601 teachers (68.4 %) have had an
experience in working with students with SEN, but only 173 teachers (19.7%) are pre-
pared to accept a student with SEN in their class again. 664 teachers (75.5 %) stated that
they need additional education, while atotal of 687 teachers (78.1 %) require continuing
assistance from special education teacher (Dimitrova-Radojichikj and Chichevska-Jova-
nova, 2013).

The truth is that there is no universal solution for all challenges in studying.
Students are individual in their needs.
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The successful teaching is based on positive relationships, and a teacher should
know his/her students’ opinions for him/her as a person and to recognize the impact
from his/her acts on children’s learning.

Gamer and Davies (2001), indicate a few questions that teachers should ask
themselves, in order to be able to follow the realization of teaching, as well as the re-
sults from performed teaching. According to Gamer and Davies, the key question which
every teacher should ask himself/herself about his/her teaching are: do I reinforce differ-
ent types oflearning - which, how; what am I doing to support different types oflearn-
ing; do | change my method ofteaching - what, how; do | promoteflexible, collaborate-
ve learning; do | plan my classroom according to myselfor according to the students;
are my structures clear and unambiguous; do | teach all of the children; do I give ap-
propriate praises to all of the children; do all ofthe children participate; do | provide
alternative methods ofevaluation/success - which ones.

The most important characteristics of the inclusive process is to create optimal
conditions for all students. If the teacher dedicates only to the child with impairments in
development, an opposite effect would be obtained, unfavourable working atmosphere,
labelling child with impairment in development as privileged and, of course, adverse re-
action by the other parents.

Just as we expect doctors to be familiar with current development in medicine,
teachers have professional responsibility to keep abreast of changes in education, too
(Rose and Howley, 2007).

Individual Education Plans

An Individual Education Plan (IEPs) is a school document which enables ad-
justment of the education process to the student with special educational needs (Chi-
chevska-Jovanova and Dimitrova-Radojichikj, 2013). It is also a document that provi-
des information about learning and contributes to monitoring, recording and reporting
student’s progress and achievement.

The IEP is viewed as a tool for teaching plans discovering appropriate inter-
ventions, which would underpin the process of teaching students with SEN. The content
and methods of teaching, how frequent it is necessary to study in order to adopt certain
knowledge understanding and skills through activities that are different from those pro-
vided by the educative curriculum are set in the IEP. It is important for the IEP to be in
compliance with the curriculum intended for all children, to be implemented within the
classroom as much as possible and to use the programmes, resources, assessment tech-
niques and activities that are available to the teachers (Hornby et al., 1995). It is very
important to include different profiles in making IEP - parents, who provide significant
information and feedback, as well as school personnel (special education teachers,
teachers, speech-language pathologists, or therapists). They each make great contribute-
ons in regard to meeting child’s needs (Wilmshurst and Brue, 2010).

Since every child is unique, it is not possible to make pattern or standard for-
mat for writing measurable goals in IEP. Even in the case when two or more children
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have similar difficulties or even in the same condition (for example, autism or ADHD),
will learn, develop and progress differently, and therefore individual educational plans
are made for each person individually (Drifte, 2008).

The information contained in IEPs should be available to everyone involved in
the education of that child and the IEPs should be reviewed regularly, at least three ti-
mes a year. Thereby, parents’ opinions, as part of the progress review process, should be
considered (Special Educational Needs, Code of Practice for Wales, 2004).

The ultimate goal of each IEP is to enable the child education in the limits of
his/her opportunities and preserved abilities and to create working atmosphere in the
class wherein the child will be accepted and satisfied.

Measurable goals

In the United States, IEPs are required by law to have a statement and descrip-
tion of measureable annual academic and functional goals that are designed to meet the
needs of the student with SEN (Mitchell et al., 2010). Measurable goals in learning are
set after careful assessment of an individual student’s needs. Well-written goals describe
what is the student supposed to do, when and how is he/she going to do that and which
will be the timeframe for that, and thereby, they shouldn’t be complicated and impossi-
ble to accomplish, but at the same time not as simple as not to pose a challenge.

Table 1. Unclear and clear goals

UNCLEAR goal CLEAR goal
Reading enhancement - reads 15 words per minute;

. - raises hand when he/she wants to say something;
Behaviour enhancement - sits still for 10 minutes while a story is being read,
holding his arms and legs besides him/her;

- cooperates and plays with one more child during rule

Sacial skills enhancement games, for 10 minutes twice a week

Usually, the most effective goals are SMART - goals:

» Specific - means that the goals are clear, precise appropriate for the child and
not too general.

e Measurable - means that a judgment can be made as to whether the goal has
been achieved or not.

« Achievable - means that the goal is realistic and can be achieved in relatively
short time.

» Relevant - means that the goal is relevant for the student’s needs and is the next
stage in development of key areas in communication, behaviour, literacy, math-
ematics, etc.
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¢ Time limited - means that the goal is planned to be achieved with the student
within a relatively short period of time, i.e. weeks rather than months. Targets
that require longer period to be achieved can lead to losing motivation and giv-
ing up by student. The period in which we expect the child to achieve the goal is
necessary to be noted in the IEP (Halliwell, 2003).

The child may have biggest problems during accomplishing educational goals,
but that does not mean that those goals should be realized first.

It is common situation amongst children to starts school without previously
adopted working habits, and in such case, the adoption of working habits is going to be
the priority goal. If the child does not fit well in the group, achieving cooperation and
friendships with their peers would be the priority goal, and only afterwards transfer to
educational goals.

WHAT DOES IEP CONTAIN?

An IEP should contain the following components:

. A review of student’s strengths and weaknesses

. Current level of functioning and achievement

. Annual goals specific to the student

. Review of programs and services they are involved in

. Necessary modifications for assessment of student’s achievements
. Following student’s progress

. Parental involvement in the educational process

N o A WN R

In addition we are going to present IEP for one student in IV grade, put stress
on assessment of current level of functional performance (table 2), discover his strengths
and weaknesses (table 3), pay attention to writing measurable goals and indicate the
procedures for measuring development regarding the annual goals (table 4).

Table 2. Current level of functional performance
IEPforDJC

D.K. is a fourth grader. He has a good sense of humour and is equally accepted by
everyone. He adopts the curriculum successfully, but needs help for individual, indepen-
dent reading and writing. D.K. is happy when he would do his homework by himself,
read the text individually or read a longer text with assistance.

D.K. has difficulty with reading. He can identify most letters and letter combinati-
ons in words, but struggles to identify unfamiliar words in the text when reading. He re-
ads in a slow and laboured manner.

He cannot read textbooks used in his 4th grade classes independently. D.K. accura-
tely reads 95 words per minute when he reads texts at the second grade level, but in
texts at 4th grade level he can read 55 words read correctly per minute with 75% com-
prehension. Students in 4th grade are expected to read passages with 90-100% compre-
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hension at the rate of 120-150 words per minute.

D.K. has good listening ability. He understands the curriculum when the text is read
by teacher, parent or some peer. He is able to make conclusion from listening at a level
at his age.

D.K. also has difficulty with writing complex sentences and needs assistance. His
written work contains many spelling errors, lacks necessary punctuation, and his senten-
ces are short (3-5 words). He cannot independently write an essay yet. He accepts assis-
tance from parents or teachers. He learns to use computer for text writing, with special
spell-checking software.

D.K. parents are concerned about this reading and writing issues and feel he needs
extra help. They are happy with his success in math and that he has friends in school.

Source: A Guidefor Writing IEPs (2010).

A useful starting point is to consider the following four questions:
» Assessment: what can D.K. do now?

» Targets set: what do we want D.K. to achieve next?

« Strategy: how shall we help him to do this?

« Review: what has D.K. achieved?

Table 3. Strengths and weaknesses
Strengths Weaknesses

Demonstrates good listening comprehension  He needs help in reading and writing

Has difficulty with writing and following
oral and written directions.

He does respond well to peer or teacher  Cannot independently read textbooks used
reading assistance. in 4th grade classes

He is able to report facts

Annual Measurable Goals

Table 4. Annual goals

Baseline for Goal 1

D.K. accurately reads 95 words per minute when given graded passages at the second
grade level; his independent reading level, but at the 4th grade level he can read 55
words read correctly per minute with 75% comprehension.

Students in 4th grade are expected to read passages with 90-100% comprehension at the
rate of 120-150 words per minute.
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Annual Measurable Goals

Goal 1: D.K. will read 90 words per minute correctly with 90% comprehension.
Procedures for measuring progress toward the annual goal:

Weekly timed oral readings reading skill is recorded, log observations about
reading of classroom materials.

Periodic report about student progress toward meeting the annual goal will be
provided to the parents:

1. Monthly phone or email correspondence.
2. Written progress report.

Baseline for Goal 2

His written work contains many spelling errors, and his sentences are gene-
rally short, 3-5 words in length. He cannot write aparagraph without assistance yet.

Goal 2: D.K. will write a text of at least five, i.e. 8-10 words, but it should not contain
more than one error in spelling and punctuation.

Objectives:

1 With individualized instruction, D.K. will apply strategies including pho-
netic analysis and familiar words to spell unfamiliar words.

2. Using a spell checker and writing support software, D.K. will edit his writ-
ing and make spelling corrections.

3. Using explicit writing process strategy and teacher assistance, precise date, it
is planned that D.K. will write on a given topic using correct grammar, punctu-
ation and spelling.

4. With a peer or teacher assistance, D.K. will review writing assignments and
make necessary corrections.

Procedures for measuring progress toward the annual goal:

1 Weekly analysis of 2 writing samples to assess spelling, punctuation and
writing skills.

2. Quarterly interviews with D.K. parents to examine whether there is writing
enhancement.

3. Weekly recording of the corrections made by parents on D.K. writing.

Periodic reports about student progress toward meeting the annual goal will be
provided to the parents:

1. Monthly phone or email correspondence.
2. Written progress report.

Source: A Guidefor Writing IEPs (2010).
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Conclusion

Setting goals is significant for everyone in our daily lives. Within a school,
teachers, support staff and students have goals to achieve on a daily basis. Teachers plan
how to deliver the curriculum at whole-school level, for particular grades or classes, for
groups within classes and for individual students. Planning and setting goals is very im-
portant element of effective teaching which ensures that all students exercise their right
to education. The more clearly and credibly those goals are written for students, the mo-
re likely successes may follow. The writing of meaningful goals lays the foundation for
an effective IEP. To write these goals effectively, input from class teachers, parents and
students is vital (Adlern, 2008). By setting goals, the teachers have a clear idea of what
needs to be taught, how it could be taught and then they can assess whether the teaching
has been successful and enables students’ progress. By setting individual goals and
planning for each student individually, schools are able to monitor the progress of all
students including students who may have a range of severe and/or complex needs. It
warrants that all students are making progress, even if the progress is much slower,
compared to the majority of students in the school (Halliwell, 2003). The success crite-
ria of the IEP should typically be based on achieving the goals that were set, after which
new goals can be chosen (Alkahtani and Kheirallahm 2016).

The IEP includes the nature of the child’s difficulty, the special demands, the
goals to be achieved within the given time, monitoring arrangements and assistance by
parents, as well as the review date. It identifies the areas of activity regarding the child’s
need for immediate learning and any ways to help the child to make satisfactory pro-
gress. This plan also identifies all human or material resources. The purpose of the IEP
is to make decisions on the basis of acquired feedback which will enhance future learn-
ing and teaching. An IEP should be straightforward working document, not simply just
another piece of bureaucracy. An accessible and understandable IEP serves as a plan
and record of what is being done to meet the child’s needs. The process of developing
IEP should be manageable and efficient. There is no ‘correct’ or standardized format for
an IEP. However, regardless of form, there are certain characteristics which every IEP
should include in order to be effective (Caroline, 2004).



ANNUAIRE 385

References

Adlern, D. (2008). Developing an Effective Individual Education Plan (Coursework
Project in Special Education). Flinders University: Department of Special Edu-
cation.

Alkahtani, M. A. and Kbheirallah, S. A. (2016). “Background of Individual Education
Plans (IEPs) Policy in Some Countries: A Review.” Journal ofEducation and
Practice, 7(24), pp. 15-26.

Chichevska-Jovanova, N. and Dimitrova-Radojichikj, D. (2013). “Individual Educative
Plan for Students with Special Educative Needs.” International Symposium:
Education between tradition and modernity, pp. 330-337.

Dimitrova-Radojichikj, D. and Chichevska-Jovanova, N. (2013). “The attitudes of pri-
mary school teachers on inclusive education in the Republic of Macedonia.”
Croatian review ofrehabilitation research, 49 (Supplement), pp. 164-172.

Drifte, C. (2008). Encouraging Positive Behaviour in the Early Years: A Practical Gui-
de, 2nd edition. London: SAGE Publications.

Farrell, M. (2003). Understanding Special Educational Needs: A guide for student
teachers. London and New York: Routledge Falmer Taylor & Francis Group.

Friend, M. and Bursuck, D.W. (2012). Including Students with Special Needs: A Practi-
cal Guidefor Classroom Teachers. New Jersey: Pearson Education, Inc.

A Guidefor Writing IEPs, DRAFT September, 2010. [online] Available at: https://dpi.
wi.gov/sites/default/ftles/imce/sped/pdf/iepguide.pdf [Accessed on 20 Apr.
2017].

Gamer, P. and Davies J.D. (2001). Introducing special educational needs. London: Da-
vid Fulton Publishers Ltd.

Halliwell, M. (2003). Supporting Children with Special Educational Needs: A Guidefor
Assistants in Schools and Pre-schools. London: David Fulton Publishers Ltd.

Homby, G., Davis, G. and Taylor, G. (1995). The Special Educational Needs Coordina-
tors Handbook: A Guide for Implementing the Code of Practice. London:
Routledge.

Jones, A.C. (2004). Supporting Inclusion in the Early Years. New York: Open Universi-
ty Press Maidenhead.

Mitchell, D. (2008). What Really Works in Special and Inclusive Education: Using evi-
dence-based teaching strategies. London and New York: Routledge Taylor &
Francis Group.

Mitchell, D., Morton, M., & Homby, G. (2010). Review of the literature on Individual
Education Plans: Report to the New Zealand Ministry ofEducation: College of
Education, University of Canterbury, Christchurch.

Rose R. and Howley, M. (2007). The Practical Guide to Special Educational Needs in
Inclusive Primary Classrooms. London: Paul Chapman Publishing.


https://dpi

386 FACULTE DE PHILOSOPHIE SKOPJE

Special Educational Needs Code of Practice for Wales (2004). [online] Available at:
http://leaming.gov.wales/docs/leamingwales/publications/I 31016-sen-code-of-
practice-for-wales-en.pdf [Accessed 20 Apr. 2017].

Wilmshurst, L. and Brue W.A. (2010). The Complete Guide to Special Education: Pro-

ven Advice on Evaluations, IEPs, and Helping Kids Succeed, 2nd edition. San
Francisco: Jossey-Bass A Wiley Imprint.


http://leaming.gov.wales/docs/leamingwales/publications/l

